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ABSTRACT 



The Nevada Writing Assessment Program has been developed, 



implemented, and facilitated by Nevada classroom teachers, who have adapted, 
designed, and continually revised the scoring criteria; designed the 
assessment writing prompts; evaluated and chosen anchor papers; led the 
scoring sessions and read and scored the student papers; and made the 
classroom connections from assessment to instruction in order to improve 
student writing. Types of writing measured and their real world uses are: 
Narrative writing tells a story by sharing details of an experience; 
Expository writing instructs, gives information, or explains something about 
a topic; Persuasive writing gives a writer's opinion of a topic and tries to 
get the reader to agree; and Descriptive writing describes a person, place, 
thing, or idea. The Nevada Writing Assessment Program uses two types of 
direct writing assessment: holistic and analytic trait scoring. This guide is 
divided into the following sections: Introduction; Background and Purposes of 
Assessment; Scoring Rubrics; Eleventh Grade Sample Papers; Twelfth Grade 
Sample Papers; Eighth Grade Sample Papers; Fourth Grade Sample Papers; 

Writing for Assessment Tips; Trait Bookmarks for Classroom Use; Resources for 
Writing Teachers; and References for Writing Assessments. (NKA) 
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Introduction 



This is the third edition of this manual and many thanks are in order for first and second 
edition editors, Kathy St. Clair and Jeanne Ohl. In addition to eleventh, twelfth and eighth 
grade writing samples, this edition includes fourth grade annotated samples. This will assist 
teachers with assessment and instruction; it will provide students with a glimpse at the 
variety of responses to topics as well as the reasons for scores; and parents will gain some 
background on expectations for student achievement. 

Special thanks to annotation authors: Jacquie Moore, Barbara Smith, Joanne Walen, Esther 
Cooper, Juliana Gabica, Marian Clish and to all the Nevada teachers who have assisted in 
developing and revising rubrics, writing prompts and scoring papers. Their work and 
expertise are greatly appreciated. 

Special acknowledgment to Cindy Sharp for proofreading, Carol Mason for graphics and 
Bobbie Paul for paste-up work of student samples. 



© Nevada Department of Education. Permission is granted to photocopy from this book for 
classroom use. Written permission is required to reproduce for sale or distribution to other 
agencies. 
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Instructional Guide for the Nevada Proficiency Examinations in Writing 

Background and Purposes of Assessment 
The strength of the Nevada Writing Assessment Program is that it has been developed, 
implemented and facilitated by Nevada classroom teachers. They have adapted, designed 
and continually revised the scoring criteria; they design the assessment writing prompts; they 
evaluate and choose anchor papers; they lead the scoring sessions and read and score all the 
student papers; and they make the classroom connections from assessment to instruction to 
improve student writing. 

Scorers have noted that participating in scoring sessions allows them a broader viewpoint of 
student writing beyond their own classrooms, schools and even districts. It also provides 
teachers with the opportunity to focus solely on the merits of an individual piece of writing, 
without the extraneous information of individual student progress and the unique situations 
of individual classroom settings. 

Large-scale assessments in education are designed to note trends and patterns in the student 
performance of large groups. While large-scale, standardized writing assessment is not new, 
it has undergone tremendous changes in the last 25 years. It has progressed from multiple 
choice formatted questions that measured how well students are able to find errors in others' 
writing, to performance-based testing of individual student writing, to portfolio assessment 
with collections of student writing that are both self-assessed and teacher evaluated. In 
Nevada, these assessments are based, in part, on the need to provide accountability data so 
that assistance may be given to those schools and students who are in greatest need of 
additional resources. However, for most writing teachers the importance of this type of 
assessment is its potential for directing students in thinking and talking about their writing. 
The assessment criteria gives them the language to define and discuss the essence of good 
writing, their own as well as others, so that they are able to self-assess, evaluate and improve. 
Writing, like reading, is a meaning making activity that requires a variety of related thinking 
skills, processes, and strategies depending on the mode and purpose of the writing. 
Additionally, writing processes are employed in different ways by writers and even by the 
same writer for varying purposes. Types of writing measured and their real world uses are: 

• Narrative writing tells a story by sharing the details of an experience. 

Examples include: writing stories, accident/incident reports, sporting event reports, 
meeting minutes, job performance review. 

• Expository writing instructs, gives information or explains something about a topic. 
Examples include: writing messages, invitations, directions, explanations, reports, 
evaluations. 

• Persuasive writing gives a writer's opinion on a topic and tries to get the reader to agree 
with it. 

Examples include: campaign literature, business correspondence, petitions, editorials, 
proposals, solutions, marketing/sales materials. 

• Descriptive writing describes a person, place, thing or idea. It is often used in 
conjunction with the other modes to provide details that strengthen the purpose of the 
writing. 



In Nevada, the 4 th and the 8 th grade writing prompts are each selected to assess 
narrative/descriptive writing. The 1 1^/12* grade writing assessment uses two prompts; one 
is narrative/descriptive and the other is expository/persuasive. 

Types of Writing Assessment Used in Nevada 
The Nevada Writing Assessment Program uses two types of direct writing assessment: 
holistic and analytical trait scoring. 

Holistic 

This type of scoring is used for high school writing proficiency examinations as a 
requirement for receiving a diploma from a Nevada high school. The score reflects an overall 
impression of the writing with a balance of the strengths and weaknesses. It focuses on the 
entire piece of writing, maintaining that the whole can be greater or worse than its individual 
parts That is, adding up the sum of a piece of writing's individual features does not 
necessarily reflect an accurate evaluation of the writing. 

Nevada teachers, who are trained in scoring procedures and techniques, assign a score from 
one to six, with six being the highest possible score. The value reflects an overall impression 
of the writing based on established criteria in the holistic scoring rubric and on sample range- 
finder papers (See page 7 for holistic rubric.) One of the benefits of the holistic scoring in 
Nevada has been helping students to develop their own evaluation abilities to assist in writing 
and revision practices. 

Analytical 

Analytic trait scoring considers the interrelated components of good writing and describes 
their features with a score from one to five, with five being the highest. The Nevada State 
Standards define the teaching of six writing traits: ideas, organization, voice, conventions, 
word choice and sentence fluency. However, only four: ideas, organization, voice and 
conventions are tested at the state level. (See pages 8-15 for analytic rubrics and 
accompanying developmental continuums.) Analytic trait scoring is more useful in 
diagnosing writing skills and giving specific instructional feedback, and is therefore more 
comprehensive and more closely tied to instruction than holistic scoring. 

Writing Prompt Selection Importance and Process 

Writing prompts for large-scale writing tests are different from classroom topics in that 
students must be able to understand and respond to the prompt quickly and have something 
to say without further research or assistance. Therefore the prompt must be stated clearly and 
have a broad base of interest and understanding to meet the varied backgrounds and 
experiences of students. And while a prompt should engage students and allow for some 
individual development, it must not force students to become so involved with the task that 
they lose control of their writing. It is also important that the prompt not be so difficult nor 
so bland that it prevents writers from finding a topic that evokes the kind of personal 
engagement that elicits the best writing. 

Writing prompts used in Nevada testing have been submitted by teachers and are reviewed 
by a bias review panel consisting of educators, community representatives and members of 
special populations designed to address the perspectives and needs of all of Nevada's 
students. They are further reviewed and revised by the teachers who are head readers for the 
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state. To see previous prompts used in our writing assessment program, please visit our 
website at http://www.nsn.kl2.nv.us/nvdoe/ 

Testing Session Procedures 

In high school writing examinations, students are asked to write to two prompts, one 
narrative/descriptive and one persuasive/expository. They have two hours in which to draft 
and edit both pieces. High school students are not allowed the use of a dictionary or 
thesaurus. 

Students in eighth grade write over a two-day period, in approximately two 35 minute 
sessions. They are given a narrative/descriptive prompt and they are permitted the use of 
dictionaries. 

Fourth grade students write over an extended three-day period with one 50 minute and two 
35 minute sessions. Their prompt is also narrative/descriptive and they receive teacher 
assistance that is directed to the whole class with the prewriting portion of the test during the 
first session. They are encouraged to use the dictionary to edit their final drafts. 

Each of the assigned 4 th and 8 th grade writing pieces must be limited to one page of a lined, 

8" x 11" Scantron© sheet. Special accommodations are provided for students in certain 
learning categories. Please see a copy of the High School Administration Manual or the 
Fourth & Eighth Grade Writing Administration Manual for those provisions. 

Scoring Session Procedures 

Several days prior to a scoring session, approximately ten experienced teacher-readers meet 
for a sample pull to select "anchor papers" or range finder samples from that test's 
administration. They use the rubrics and their considerable experience to select, from 
hundreds of papers, those that best meet the established standards and criteria. 

Next, table leaders, an additional group of approximately ten teachers, meet and decide if the 
sample pull papers are adequate indicators of the target scores. They give evidence, based on 
the scoring rubric, of specific examples or descriptors for each of the sample papers. The 
morning of the scoring session, all readers work with the sample papers and the scoring 
rubrics to train for the scoring process. Because of this process, scorers who are thoroughly 
trained to work with the rubric criteria, score papers with great inter-reader reliability. 

Each paper is read twice and if the two scorers are more than one point discrepant, the paper 
is reread by a third reader with extensive scoring experience who decides on the final score. 
Any single score may contain, to a varying degree, the characteristics of that particular score 
point. For instance, all papers with the score of 4 will include papers that are high 4s, low 4s, 
and middle 4s. So, while one scorer may consider a paper a low 4, another might rank it a 
high 3 and they might both be correct, thus allowing for a one point disparity. 

Writing Scores Appeals Process 

Any request to check and review an individual student's writing scores, on any test (4th, 8th 
or 1 1/12*^ grades) must come to Nevada Department of Education through the appropriate 
district test director who will field questions and provide necessary information about scores. 
If a test director contacts the Department about a writing score that s/he truly feels may be 
erroneous, the writing evaluation consultant will pull the actual student test and read and 
evaluate the given scores. If s/he determines that the scores are accurate representations of 



the student's work, she/he will prepare annotations supporting the scores and send the 
annotations and a highlighted photocopy of the student's paper to the district test director. 

If the paper has been given scores with which the evaluation consultant disagrees, s/he will 
first prepare annotations to support changing the scores. The paper will be re-copied with the 
scores hidden. It will then be sent by FAX or mail to two head readers at opposite ends of 
the state. They will be asked to score it "blind" and provide an annotation justifying the 
scores they give. 

When the writing evaluation consultant receives the annotations and scores from the two 
head readers, s/he will check them for agreement or discrepancy. If the two head readers' 
scores are identical or adjacent, and together indicate that the original scores were erroneous, 
the evaluation consultant will change the state records, notify the district test director of the 
change, and send copies of the changed report and annotations to the district. 

If the scores from the two head readers are discrepant, (one indicates a change in the student's 
score, but the other doesn't), the score will stand as recorded. The evaluation consultant will 
then notify the district that the paper has been read a total of five times, and that three of the 
five readers have assigned identical or adjacent scores, and the score will stand. Supporting 
annotations will be sent to the district. 

Readers for Writing Proficiency Examination Scoring Sessions 

Nevada writing examinations are scored by Nevada teachers. A team of head readers, who 
are also Nevada teachers, train teachers to score the tests both at intensive inservice 
workshops and again prior to every scoring session. They also monitor reader accuracy 
during scoring sessions. If a reader is found to be consistently inaccurate in his/her scoring, 
he/she is invited to re-train at another inservice training session prior to scoring again for the 
Proficiency Examination Program. 

Writing Proficiency Examination Scores as Performance Indicators 
Large-scale writing assessments are not complete indicators of how well an individual 
student is progressing in writing. It is but one indicator, one sample of student work, 
performed under testing conditions, that gives limited information on an individual student's 
level. A large sampling, or student portfolio would provide a more accurate picture of 
student achievement. Skill in planning and managing a writing portfolio, including selecting 
work to add to the portfolio, analyzing and reflecting on personal growth as a writer, and 
setting goals for improvement is beyond the scope of this manual. However, there are many 
fine resources available on the subject of portfolios and the variety of ways they can be 
collected and organized, i.e., by self-designated "best examples of writing", by in-progress 
drafts and final copy, or by a variety of modes of writing. Please see additional resources at 
the back of this manual. 



Scoring Rubrics 

A rubric, or scoring guide based on a set of described criteria or standards, is used to assess 
the writing of Nevada students. The following rubrics for holistic and analytic 
trait scoring were developed and have been revised by Nevada teachers. 
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BEST COPY AVAILABLE 



NEVADA STATE WRITING PROFICIENCY EXAMINATION 
ANALYTIC SCORING GUIDE* 

IDEAS AND CONTENT (DEVELOPMENT) 

5: This paper is clear, focused, and interesting. It holds the reader’s attention. 
Relevant anecdotes and details enrich the central theme or story line. Ideas are fresh 
and original. 

• The writer seems to be writing from experience and shows insight: a good sense of how 
events unfold, how people respond to life and to each other. 

• The writing has balance; main ideas stand out. 

• Supporting, relevant, telling details give the reader important information that he or she 
could not personally bring to the text. 

• The writer works with and shapes ideas, making connections and sharing insights. 

• The writer seems in control and develops the topic in an enlightening, entertaining way. 

3 1 The paper is clear and focused. The topic shows promise even though development 
is still limited, sketchy, or general. 

• The writer does seem to be writing from experience but has some trouble going from 
general observations to specifics. 

• Ideas are reasonably clear and purposeful even though they may not be explicit, detailed, 
personalized, or expanded to show in-depth understanding. 

• The writer is beginning to define the topic but is not there yet. It is pretty easy to see 
where the writer is headed although more information is needed to “fill in the blanks.” 

• Support is attempted but doesn’t go far enough yet in expanding, clarifying, or adding 
new' insights. 

• Themes or main points seem a blend of the original and the predictable. 

1 * As yet, the paper has no clear sense of purpose or central theme. To extract 
meaning from the text, the reader must make inferences based on sketchy details. 

More than one of the following problems is likely to be evident: 

• The writer has not yet begun to define the topic in a meaningful or personal way. 

• Information is very limited or unclear. 

• The text is very repetitious or reads like a collection of random thoughts from which no 
central theme emerges. 

• Everything seems as important as everything else; the reader has a hard time sifting out 
what’s critical. 

• The writer may still be in search of a real topic or sense of direction to guide 
development. 

♦The Nevada Department of Education gratefully acknowledges Vicki Spandel and the teachers of Beaverton, 
Oregon School District who developed the original trait scoring in 1984. 

Revised 6/25/99 
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Ideas 

The message or story 



* Clear, focused sense of purpose 

* Attention to detail 

* Relevant information 

* Captures readers' attention 

* Fresh, original ideas 

* Vivid details 

* Insightful 
Showing vs. Telling 




* Support is attempted 

* General statements 

* Basic development 

* Reasonably clear 

* "Telling" not 

"Showing" 



* Beginning to define the topic 

* Predictable 

* Recognizable message 

* Functional early draft 

* Shows promise 



* Still in search of a topic or purpose 

* Repetitious 

* Limited or unclear information 

* Sketchy details 



Score 


Level of 
Development 


Developmental Description 


1 


BEGINNING 


Searching, exploring, struggling - looking for a sense of purpose or way to begin 


2 


EMERGING 


Moments that may engage- the reader - stories/ideas buried within the text 


3 


DEVELOPING 


Writer begins to take control, begins to shape ideas - writing gaining definite direction, 
coherence, momentum, sense of purpose 


4 


MATURING 


More control, writer has confidence to experiment - about a draft away from a finished 
product 


5 


STRONG 


Writer in control, skillfully shaping and directing the writing - evidence of fine tuning 
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NEVADA STATE WRITING PROFICIENCY EXAMINATION 
ANALYTIC SCORING GUIDE* 

Organization 

5: The organization enhances and showcases the central idea or thesis. The order, 

structure, or presentation is compelling and moves the reader through the text. 

• An inviting introduction draws the reader in and a satisfying conclusion leaves the reader 
with a sense of resolution. 

• Details seem to fit where they’re placed; sequencing is logical and effective. 

• Transitions are smooth and weave the separate threads of meaning into one cohesive 
whole. 

• Progression of ideas is very well controlled; the writer delivers needed information at just 
the right moment, then moves on. 

• Organization flows so smoothly the reader hardly thinks about it. 

3 1 The organizational structure is strong enough to move the reader from point to 

point without undue confusion. 

• The paper has a recognizable introduction and conclusion. The introduction may not 
create a strong sense of anticipation; the conclusion may not leave the reader with a 
satisfying sense of resolution. 

• Sequencing is usually logical. It may sometimes be too obvious or otherwise ineffective. 

• Transitions often work well; at times though, connections between ideas are fuzzy or call 
for inferences. 

• Progression of ideas is fairly well controlled although the writer sometimes spurts ahead 
too quickly or spends too much time on the obvious. 

• Despite a few problems, the organization does not seriously get in the way of the main 
point or story line. 

• 1 1 The writing lacks a clear sense of direction. Ideas, details, or events seem strung 
together in a random, haphazard fashion - or else there is no identifiable internal 
structure at all. More than one of the following problems is likely to be evident: 

• The writer has not yet drafted a real lead or conclusion. 

• Sequencing and details, if they are present, need work. 

• Transitions are not yet clearly defined; connections between ideas seem confusing or 
incomplete. 

• Pacing feels awkward, with lots of time spent on minor details or with big, hard-to-follow 
leaps from point to point. 

• Lack of organization makes it hard for the reader to get a grip on the main point or story 
line. 

*The Nevada Department of Education gratefully acknowledges Vicki Spandel and the teachers of 
Beaverton, Oregon School District who developed the original trait scoring guide in 1984. 

Revised 6/25/99 
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Organization 

The framework 



* Logical, effective sequencing 

* Showcases central idea 

* Inviting introduction 

* Satisfying conclusion 

* Well-controlled 

* Smooth transitions 

* "Hooks readers" 



* Recognizable structure 

* Ideas progress 
Irregular pacing 




* Adequate introduction 

* Obvious conclusion 

* Reasonable sequencing 



* Lacks direction and/or structure 

* Missing real lead and/or conclusion 

* Awkward pacing 

* Information strung together haphazardly 



Score 


Level of 
Development 


Developmental Description 


1 


BEGINNING 


Searching, exploring, struggling - looking for a sense of purpose or way to begin 


2 


EMERGING 


Moments that may engage the reader - stories/ideas buried within the text 


3 


DEVELOPING 


Writer begins to take control, begins to shape ideas - writing gaining definite direction, 
coherence, momentum, sense of purpose 


4 


MATURING 


More control, writer has confidence to experiment - about a draft away from a finished 
product 


5 


STRONG 


Writer in control, skillfully shaping and directing the writing - evidence of fine tuning 
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NEVADA STATE WRITING PROFICIENCY EXAMINATION 
ANALYTIC SCORING GUIDE* 

VOICE 

5: The writer speaks directly to the reader in a way that is individualistic, expressive, 
and engaging. Clearly, the writer is involved in the text, and the writing is writing to be 
read. 

• The paper is honest and written from the heart. It has the ring of conviction. 

• The language is natural yet provocative; it brings the topic to life and indicates writers 
attitude towards subjects through various strategies. 

• The audience feels a strong sense of interaction with the writer and senses the person 
behind the words. 

• The projected tone and voice give flavor to the writer’s message and seem very 
appropriate for the intended purpose and audience. 

• Strong presence of the writer on the page. 

3 ! The writer seems sincere, but not genuinely engaged, committed, or involved. The 
result is pleasant and sometimes even personable, but short of compelling. 

• The writing communicates in an earnest, pleasing manner. Moments here and there 
amuse, surprise, delight, or move the reader. 

• Voice may emerge strongly on occasion, then retreat behind general, vague, tentative, or 
abstract language. 

• The writing hides as much of the writer as it reveals. 

• The writer seems aware of an audience, but often weighs words too carefully and stands 
at a distance to avoid risk. 

• Developing a presence of writer on the page. 

1 ! The writer seems indifferent, uninvolved, or distanced from the topic and/or the 
audience. As a result, the writing is flat, lifeless, or mechanical; depending on the topic, 
it may be overly technical or jargonistic. More than one of the following problems is 
likely to be evident: 

• The writing communicates on a functional level with no apparent attempt to move or 
involve the audience. 

• The language is a kind of monotone; it tends to flatten all potential highs and lows of the 
message. 

• The writer is not yet sufficiently engaged or at home with the topic to take risks or to 
share himself/herself. The audience has a hard time sensing the writer behind the words. 

• The writer does not seem to reach out to an audience or make use of voice to connect 
with that audience. 

• Little or no presence of the writer on the page. 

♦The Nevada Department of Education gratefully acknowledges Vicki Spandel and the teachers of Beaverton, 
Oregon School District who developed the original trait scoring guide in 1984. 

Revised 6/25/99 
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Voice 

The writer's connection 



* Individualistic, expressive and engaging 

* Writer-reader interaction 

* Brings topic to life 

* Commitment to the topic 

* Honest, lively style 

* Conviction 




* Pleasant or personable 

* Short of compelling 

* Avoids risk 

* Tentative 

* Safe 



* Sincere, but not committed 

* May emerge, then retreat 

* Weighs words too carefully 

* Stands at a distance, vague 

* General, abstract language 



* Indifferent to the topic 

* Uninvolved with the audience 

* Flat, lifeless, mechanical 

* Monotone 



Score 


Level of 
Development 


Developmental Description 


1 


BEGINNING 


Searching, exploring, struggling - looking for a sense of purpose or way to begin 


2 


EMERGING 


Moments that may engage the reader - stories/ideas buried within the text 


3 


DEVELOPING 


Writer begins to take control, begins to shape ideas - writing gaining definite direction, 
coherence, momentum, sense of purpose 


4 


MATURING 


More control, writer has confidence to experiment - about a draft away from a finished 
product 


5 


STRONG 


Writer in control, skillfully shaping and directing the writing - evidence of fine tuning 
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NEVADA STATE WRITING PROFICIENCY EXAMINATION 
ANALYTIC SCORING GUIDE* 

CONVENTIONS 

5: The writer demonstrates a good grasp of standard writing conventions (grammar, 
capitalization, punctuation, usage, spelling, paragraphing) and uses them effectively to 
enhance readability. Errors tend to be so few and minor the reader can easily skim 
right over them unless specifically searching for them. Only light editing would be 
required to polish the text for publication. 

• Standard usage is correct and contributes to clarity and style. 

• Punctuation is smooth and guides the reader through the text. 

• Spelling is generally correct, even on more difficult words. 

• Paragraphing tends to reinforce the organizational structure. 

• The writer may manipulate conventions - particularly grammar - for stylistic effect. 

3 1 The writer shows reasonable control over a limited range of standard writing 
conventions. Errors are numerous or serious enough to be somewhat distracting, but 
the writer also handles some conventions well. However, the paper would require 
moderate editing prior to publication. 

Problems with grammar or usage are not serious enough to distort meaning. 

• Terminal (end-of-sentence) punctuation is almost always correct; internal punctuation 
(commas, apostrophes, semi-colons) may be incorrect or missing. 

• Spelling is usually correct (or reasonably phonetic) on common words. 

• Paragraphs sometimes run together or begin in the wrong places. 

• The paper seems to reflect attempted, but not extensive or thorough, editing. 

1 1 Errors in spelling, punctuation, usage and grammar, capitalization, and/or 
paragraphing repeatedly distract the reader and make the text difficult to read. 
Extensive editing would be required to polish the text for publication. More than one 
of the following problems is likely to be evident: 

• Errors in standard usage are very noticeable and may affect meaning. 

• Punctuation (including terminal punctuation) is often missing or incorrect. 

• Spelling errors are frequent, even on common words. 

• Paragraphing is irregular or so frequent that it does not relate to organization of the text. 

• The reader must read once to decode, then again for meaning. 

♦The Nevada Department of Education gratefully acknowledges Vicki Spandel and the teachers of Beaverton, 
Oregon School District who developed the original trait scoring guide in 1984. 

Revised 6/25/99 




18 



14 



Conventions 

Proofreading for correctness 



* Standard writing conventions enhance readability 

* Correct usage contributes to clarity and style 

* Punctuation guides the reader 

* Spelling generally correct 

* Paragraphing reinforces structure 

* Control 

* Light edit only 



* Minor, consistent errors 

* Reasonable control 

* Paragraphing effort 

* Edit attempts 




* Moderate editing needed 

* Some incorrect punctuation 

* Errors somewhat distracting 

* Limited range of conventions 



* Extensive editing required 

* Errors distract reader and distort meaning 

* Punctuation often missing or incorrect 

* Frequent spelling errors, even on common words 

* Reader must read once to decode, then for meaning 



Score 


Level of 
Development 


Developmental Description 


1 


BEGINNING 


Searching, exploring, struggling - looking for a sense of purpose or way to begin 


2 


EMERGING 


Moments that may engage the reader - stories/ideas buried within the text 


3 


DEVELOPING 


Writer begins to take control, begins to shape ideas - writing gaining definite direction, 
coherence, momentum, sense of purpose 


4 


MATURING 


More control, writer has confidence to experiment - about a draft away from a finished 
product 


5 


STRONG 


Writer in control, skillfully shaping and directing the writing - evidence of fine tuning 



0 

ERIC 
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Eleventh Grade Sample Papers 
Topics A and B 



The "Topic ] ] -A” papers on the following pages were written in response to the 
following prompt: 

Because middle school or junior high is so different from high school, many freshmen or 
sophomores have some trouble adjusting to high school. Explain some of the most 
important of these differences to an incoming freshman or sophomore so that his first 
year of high school will be successful. 

Topic ll-A-6 

WRITING TEST * TOPIC A 



ty. CfHM. yq OM. ulel $rrr>JiL* l£xAA 2* -tf Anvrl 

. 'tjrrtJ ^ In-ry^PA trr dccL jfit 

±knri , tff** OIL 

Ju^k XlCharA. 'Ijfifl jc/L bjzxvrrt c^A /xrfJsl*^ im^iA f. . PXC&tUP <loOuMu^ 

>C£ jfcy bljaiiHL L*frrm9 (<Yl Afijo) O' O^rd \fu2l 

Jrt- isoJcjdzdCcn/Ji^ . u^PO. b &. jtAz. . th f 



iL , *vrt J >K SAjL , T^-LL C 4s\L a tnfi. 



^fopst / lTiAl! y y Jl&CA-VXlS PAStA IjjftlA/r AJSjj'ixt. 

HitrurtJjui^ ywi aK^iJM atrrp a£$ iAA nmA 

°^Kct J]jt . uisJt. jnrrr^rA^nL uy^crJ^u Ixaai rAtA d u ft v/a j1 . 

J=hy;j xj^rUiAi A/rru^h. QAL for lgC&L^ 

Ll. XAr Jfrp, _/Af. JiAt. ^ Xfjz. tuxndA**!. cf fmLly J<ryLC^ 9 Aa^ 

J^> p. >Q<rf t/Jiem" dxrrii. (MfitcZ Lff csmTfijiX- A£ iiL UTT\j£aj^A 

n ^KqIPia^l e^j a t^u/L^ A\ a*j>cmlL Sb\n&*~ — PxrrtA- 

/ JAlStf. 0J\9 ap^Ar^ Jfr jfjt <tl*A , 'V^fr<L . jlA i^MA 

Jb\A^ 1 st nxnA^ nbo-uk. y ^ At a. />*. -sjusru/n fi^A ^ Jxjf- fPvA um^v t <rcr&us^^Jii^C 
1 ^/^/rx v£&g_ d^Af'yiP/r^OC. . 0 <V> AlX^lr^\ } CC&L’<^L, A. goW 

/L ~AA|!^CU^ gr7 a^o, e>te/?/n/Ti^ rivrris^rt^ /bu&L 

r/ i a-c-^v 

’./^irrg. Va. tefrirdi. A 1^9 . ' ^ ia >Ao- yjc*?Aj> 

-rfgTj £$aaX 1 \jCrku. fj^KjL . (J^n rof \pl\ifK CrZ^ist^pA i^CU^i 

fj^rvtA iAA^? j <0^4>A Lp ^rp^P il4A0T^A^J - 

AjPA^AXTyXa iawaa* Pxr xat^lAj, dsn ^/yq Jl/r\ £pA, c rfc* 

~l\JJ^l \ <fiS ^/ VcrrrC Pn/X^AxJ- ff-*l {jry^of 



Aa Opu tnjft £jJL^ ^Jj^L acJzZl S&. LOc I /n /yfc-ffA yHA. 

[ -fJwM^rA ■ fjtrw '- Cd 71 1 i/TrVt^- ./x<rf .fktrrU^ d. 



Six papers are creative, original and insightful. They surprise us with words and phrases and their 
twists and turns. Lines make us laugh, sigh with recognition, and perhaps even disagree. While a 
six paper does not have to be perfect, this piece shows a writer in nearly complete control. She 
begins by painting a mental picture of an idealized high school experience and follows that with a 
warning. With tongue-in-cheek throughout, she warns of the pitfalls of high school. The 
organization is unobtrusive, but certainly effective. Each of the three warning paragraphs 
contains some wise advice, or more accurately some wise-cracking advise. Truly, all the parts of 
this piece work together to form an impressive whole: the ideas are creative, and often very 
funny; the organization is effective and sophisticated; the personality of the writer shines through 
her words brightly; and the matter of mechanics and grammar are handled with_fase. 
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Topic ] l-A-5 



WRITING TEST - TOPIC A 

C\\| VtVtV<. -C\ as e. n<> V^y r~ — frtA/vp^ f . 

U<A oo\\T vc oc C\j 7 V;^V siVod ~,S i^ocW \>cAl<C. ^to — ^pA^i^g 

Qu^lNAnj ^V\jl Ttr^r y-e_r\ c VfGQurC — IS — MOc V — ^ 

^t^rVg-ViU^A . *>i V\ aV &iW>A V CAT/s — v^L-W — — TW ca^ — 

*Vy v | tj)A V sAkopN Oo*A> <‘SfVrvfO>N.f • ^r-> Vsh 3k f yjn f ‘ 

c\yc p^-? or <x*o%\'jS 

I ua^ v^u>a^/ „ A Vp v^j \MV Crx^s V p au^A v\^V^c r . 

r?rv<Vv^ cm. cAVltvsA-xW- vj\<^e>K^ \-toA- u^V*x \r^VvK(jg — 

tA^ VlLk^ fVxS>c^\;^\ \o giU‘iv< ^VcA^irc 

\po U-o vk. stA- <br \pors<.\T C yx? ^ V.ts^ V^<- XMiV*N^ — 

_f. fru>s . p^^ofs W \^>vL 1 — 

oV4\| qVaoc ta WoV ^-^od) a ^ A<xy . T~ 

V^>vM Tvyf.r’V frv^A UHX.V ♦ Sc ^y #%g ^ — 

C.vC. >\^~ vwlA-^J - no k- 6. <Se*v^ Vi Vrca^k. i^foyLC^^ — •» i£j^l3£ — 

* *-V*crN *V»- f>w A /YViXtsVc QgA N _ 



A five paper is generally a strong paper that is very coherent and organized. The writer seems to 
be in control of where he/she wants the paper to go, although the sense of control is not so 
strong! y^appa rent as in a six. The reader gets an idea of the writer behind the words; the paper 
has a personality, a voice. These are not perfect, error-free papers; the mistakes that are made are 
very few and/or minor. 

The 1 1-A;5 example starts off with a wonderfully cynical opening sentence directed toward that 
innocent, the freshman, and is followed by another rather dire warning. It is here that we really 
encounter our first minor problem with this piece, because the author suddenly seems to lose his 
focus a bit. We are not quite certain what he might mean by his statement, "people in high school 
begin to differ much more than they did in middle school." As readers, we would appreciate 
some explanation of this rather cryptic paragraph, thus restoring some of the sense of control 
noted earlier, but again he seems unable to maintain the tone throughout, because, in his next 
sentence, his reference to violence suddenly becomes quite serious. Although his observation is 
definitely true, we are left wondering if we are to see this as humorous. This author’s control is 
wavering. The control returns, though, in that final paragraph where he advises the freshman to 
relax, perhaps his best advice of all. So, even though this author cannot manipulate language as 
well as the author of the six example, we still have a piece which is quite wefhfone. 
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Topic 1 l-A-4 



WRITING TEST - TOPIC A 
a ImoT. 



A^Aji^Jvse-P Afih. 



r Tn j . — tkj Tt~K/> 

lliifiS 1 j> ^Ajyu^ei f^v- Tk-I Ljt.Urty 

■ V'»w ^ evUix- . 

i>* — qi>^ jkvX tin Pi fU>4wK*Ly a . 

■= ^* ^ — U-itv.nw? A ftn-w J^a4 Tv J»dt aaa i(Li 

/yuA ,k^. C a4 

roL OJL -IjJ'-U ,V9vJ J ^ K. 

()Afci. — a. ^JAj^V wviaA Jaj hla . . Lun ., 

f Mask ( ^ js AwJa, A-^A/h . -PjoaaJa- PtAAfcl i^A Apju-A 

J&Jii-L U S-6-^ A^v<i r>i_v^ <1 aaaaJa. i aa. ?iLfa-U-. Q.> i^. I 



AjUla>L^ k ^ Ik f A^ 



}-l k tJb^- 






t£± xA-t 



. v \j : c 

iLb , — t — a-^A-V. — ( A.JA jr _^JfctXkyw^K ~1 a 

Cn - C**-**^ Q^wS^ J>a - 

~^r <Vr ^ o. <4 <^.>\>.&^ g x ^-i 

_ J>-tu?-f — £>, ^ ■ 05= -A r DaaA , A^n-n, 

^ ^ ^ O^. Jirt/U/L «A „w) >'>UU 

LaaAn- ~fcr n„Ct>r CMa -g^A^AA-P (JUaLJs ■ )lv jXta-Ai 

— 0<V->) -L-Uaa>aa>— Al-CuA ^ji ilUvMaaaa, jy/iA. 



Four papers are adequate; ihey deal with the topic and they are satisfactory, yet they do contain 
mistakes. There are some grammar and spelling errors, but overall they are still adequate papers. 

They are polished enough to be acceptable, but they don’t display any qualities that make them 
outstaodjng. 

Adequate" is about all the enthusiasm we can muster for example 1 l-A-4. We see clearly that 
this piece addresses the topic, as the author offers advice to an incoming freshman. The author 
has a pattern of organization in mind, too. We can see that the author first discusses the 
challenges of high school, and then the advantages. This pattern does break down somewhat near 
the end of the piece where he seems briefly to revert to the challenges portion of the pattern rather 
than concluding with the advantages section. This occurs when he discusses the homework one 
would have to complete in high school. However, this slight breakdown in the organizational 
pattern is not serious enough to cause any misunderstanding or confusion on the reader’s part. 
Usually the language is clear enough that we understand all the author’s points, but there are also 
some instances of ineffective diction, as in the sentence, "Being in high school they do give a lot 
o work. Grammar and mechanics errors are numerous. Sentence fragments and misspellings 
are frequent. Despite our lack of enthusiasm for the quality of this piece, however, we must 
admit that the student has successfully conveyed his message for his younger counterpart to ’’stay 
jn school and survive that freshmen year." 
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Topic 1 l-A-3 



VRIT1NG TEST - TOPIC A 
3liu4_i ai 

^ Attf dU- Siho nl . . An JtIdL- 5 cktJ 



Ikjt 



•.fa ■Scili'W 



f&i 



~ Rdr J\ / /i ^ — £tAvg_yf t)u_ (\lftno 

f Wid aidL n 

r - I i • . . # . . l 



d&L± \j^xt .,. 

\ Q l . Jx dO uTQ . )ftn hiPOfma . rmrr 



-UjJlZt 



./n- o H/nLMwiJ ^ 4.^ ^ 

Ju .p fir j, rlk, ail 4 J uS ^csa Arm'* . jii^ 5*4- 4 ^/rW 






^ ^ o^vt-r fa K.r^« 

-^u Arnl^ .- ui-tiv ^wviont., . Hjrih.SrJw d • frnd jnk foudaiuid 



1 : - - — a ^ 1 * — i\a.i u ajlut* i 

-.^-^Cudgr. ,-fWtn JAlrldli. IV [ mi tiuditfh iJtkMii ih 

_Snr>\\rr^rt<< Pi ~ rti/vk. SsWokJ w n^L l cL rJ^_S * 



a-coucs*. . vwm „ \,i r . ^afto t mlmi - : 



mu "Thirv ar v , (mn. HtM-Afa iWr-p^ 

~~ ^ x — -^^A-^T n /nju, — Mu^r. T EWnpAr Vrooffaiima ole,. , k s 



y^-gai ^ Jlisi K ^ AnrJ r H 

is iau^Iw Ak . rnrcr, 



t 






The three papers tend to use limited language. There are no surprises or anything that engages 
the reader. There are mistakes in the authors' sentences, including incorrect punctuation and run- 
on sentences. The ideas are not developed in an interesting way to make the reader want to 
continue reading. If a paper is scored a three , it is considered inadequate. 

The 1 l-A-3 paper "addresses the topic but does not display mature style or well-developed 
content. The language here is "limited, simplistic, mundane, or otherwise inappropriate," as is 
certainly apparent in a sentence such as, "High school students are do tend to be ruder then 
Middle School students espically the Sophmores." In addition, the sentence structure of this 
writer is often convoluted, if not downright run-on, as in the statement: "In-High School for the 
most part teachers leave you alone, they don't bother you what you should and should not be 
doing." These kinds of errors are frequent enough that even though they do not "impede 
meaning," they certainly demonstrate "consistent misunderstanding of the conventions." 
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Topic 1 1 -A-2 



Writing test - topic a 



f\iT\ 

iy\ Vi ♦ l> 


rA- ±±t rC hCH pX'Yrrtrtj 

r U o . 1 41*l. • cj: — fetif h — G Cn dc — , 


cjTo !(u 




- I - 

. &C‘OT j o 


i" r"\ ( * 


| t j , j 

* Una . u)k eJ-ker £ Uo jUvj; £ _ 


^ rc/t\ .or\c 




J } J 

4n rsC -WiA & ; 


XvoT/\ /?rr 


■wJc. S'thrtC 


)! A^TJjfp . -T4- LJOLlil iCCM 


Or - :* c. Km J 




4o Ir ctT/r ' r0 Uu a 


o-C i 


) v « *:) 
x. InJ-t O <r 


T r 1 y J 

,.,L.-r.K fhuat U gfegjCd in £Q 


n 


JKl- of 


4-Ock r\r.?r T>r T* cp 


\ fCS Vi vn / 




• ‘ 







The authors of two papers attempt to address the topic, but usually haven't gotten a clear idea 
where they want their ideas to go. The pieces have little detail and very little development to 
draw a reader in. There are serious problems with sentences, such as run-ons, fragments, and 
incorrect punctuation that interfere with the readers understanding and enjoyment of the piece. 
Example 1 l-A-2 most definitely "reveals serious and persistent problems in communications." 
Although we cannot really say that the language is "simplistic," as the rubric suggests, we can 
certainly see that it is "inappropriate." This student seems to use language carelessly, without 
concern for meaning: "It would seem practical, simply to be able to lay out a system of 
regulations which must be obeyed in coralation to a list of resulting consequences for those 
incoming freshmen/sophmores." We can guess that this means something such as "new students 
must obey the rules,” but still we're not certain. We might also imagine that this student is 
attempting to impress us with his vocabulary. Hopefully, the score of two on this piece sends him 
the message that he must have an idea and state it clearly in order to achieve a passing score on 
this test. 
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Topic ] 1 -A- 1 



WRITING TEST - TOPIC A 

tkjL ' fov -fine <; PQnp/es ^shjijT- 

Hist jj2_co_£i ! nj hi high. kkosL Z aJL iAa ^LcLALs. 

S-c^jlsI nv t /ety JH-E^y^Jl-L foY 

u/>/a / £H SlcJlogJ- OY_e_ here ^<?KV ^zjscjl 

1° e oP/p (p >y --<y ktsA iLA ey . The oAeri> J ,'ffer^n - 

Cf'S Fox tAoQ-5 gengfejt. Ls> yfLs. islnJL gf_enJ^J^ 

b_ecovs_e /*.<; 6g/Wg <L £. Hl£. houjC* 'zssh_<>/i 
i tkooi > c^>-7p /g- 1_6_sA scJzgsi/^ 

■■•.;> fuJeni'S, co^i e h£jS£_ /g 

Schno/ Mg f/Vs i[oy\5 of q_Mj£S_ fAey uu// 

£ / <2 -Pi cxy qaL d@!2st- (L*2J^£lL to € 

cIqss q y o_tA^yS -hh/'r?j s ~ The'- 6 <Son}f <^Y/_ 
luSl/lL .s -/ f/Vy , c &J2 he* OJ2. c_/^c_H_ 
hnsve <^ooyKS. <LX. JosTjJj £vc/t_ OjtJ^LAlO-j2. 3 l 
fhe ~teo S zAsj^S, La t!Ajl '£&. ■* fhooJ> 

S hurley' /-,„</ J-h i’/7j w h O / ///g ro/& S of 

c >> o o/ .'a ,yuo/ jJzojiA. tA& gfj^zis s, cJ^oc J . 

±h_c _p^j2cj^/gjJ_ ujJi£j1 <-<■-/'// e_ojz£V_ jt£jL o_jHjLL 

<±±Anj£jL Jj3L&_£L C5-QyLfL figCC'r/^ 1 . S Hsi 

£±lcA ;n -jAe. sjiAaO-/-L thAs. -? fJHzS. 

. s_±sssLsj 2H. P <Jc h *8 rtj s> y oj r» -*. o hLsfis&HA £Y_ 

■ UstiesCs, ihljz-p^. iAe. £/rs_ doy qJL oJctJLS-jL JzlLf 

(L2Q°1s_l 22 -fhe Kt//4»<; ?A<?/ heux ~* ST^tSc/i SJZ S. J<? 

■fojjs ±sX u/g //f g /?<°u/ prog yore's jy ^(°u/ 

c/ Q,S <; , •£&_£_ ±_he_ //P|V j[&YL <-</e 

PapefS-Scored as a one are extremely weak. The writers do not make it at all clear to the reader 
what they are trying to say. Ideas are very difficult, if not impossible, to follow and understand. 
There are so many errors in all areas that getting through the paper is largely a matter of 
decoding. 

The 1 1-A-I example "overwhelms the reader with serious violations of sentence structure, 
grammar/usage, and mechanics.” After we have completed the first sentence of this piece, we 
know that this writer has extreme difficulty communicating in writing: "the many things for thoos 
peoples when will they incoming to high shool of the middle school or Junior high are very 
different for what in this school are here berv much people big which they." While we are fairly 
sure that the author is addressing the topic, since we see the word "school" repeated several times, 
we wonder about the rest of the ideas and development of this piece. Probably the most blatant 
problem is this student's confused diction, leading us to guess that his/her first language is not 
English. Despite the fact that we are sympathetic to this possible difficulty and would like to 
provide encouragement, we cannot allow this to overshadow the fact that this writing is not 
proficient. 
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The samples in this section were written in response to the following prompt: 

TOPIC 1 1 -B: It seems that money plays an important role in every person's life. Tell 
about an experience in which you earned, lost, spent, saved, or were given money. Also 
be sure to tell what you learned from this experience. 



Topic 1 l-B-6 



loA±r£ s/fr <£>gg n g p ad S^r\ r/ iVwj 

£ on irr-,f>lL / S) — Xf~ £± l&tks. 






va ice 
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S —— — 
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^J Tz^ S£ »T.~f 






~/o / Kc 
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iiA_ 



A utA-drf V 



djzLUn hUX ° ^ <X ijqrot'nj 






hack 1 A-C 



Collar'S -£nr _jy a S t fc^£_U. — ULL 
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J a 



j. ° SrUoof all U n i A 5 Ag« IZI — /oa — 

_xj~^. t hid- httnj 'fr>bl\S>k X aim hoJlJ kj £ 2_ 

Js/iiV? 1 rfnftarfj k t r\jf 



£TUL mS 



COQy y» J / 



i q 






S£ 



f. (XfOf* vyd*L V A l> f~*C. y frb 



Ljorr.'Aj -4o 4r. {xjlcli SLiJzzJd. kl gtalkia 

•fo ScAfle //C>. veek-. la fraUe^ < iLLa^hJi 

.j f?a^f r ■!/- ^i». ? ~7Xd~b -I~ 



oiti-g^ didf Q£j2}icl. j & t, A cv_in. eQu_i±±c_ 

Ipffe^r. AXl. 

>^g. betaujc if /iaujAf' Vo 



The 1 l-B-6 example is not quite as strong as the 1 l-A-6; it therefore serves to illustrate that there 
is a range of responses within a single score. While 1 l-A-6 is an extremely strong six , 1 l-B-6 
may fall in the lower part of the six range. Clearly, this is an excellent writer who has crafted an 
effective response to the prompt. He begins by identifying his major flaw in his ability to handle 
money matters: Tm too impulsive." With this organizing idea, he proceeds to relate an anecdote 
meant to illustrate this impulsiveness. He draws in his reader with his mother’s warnings and then 
brings home the final irony of his experience in his closing sentence. Because he had no money, 
he had to walk to school for a week, thus ruining his new shoes. Although there are some 
grammatical errors in this piece, this is a writer who can organize his thoughts, illustrate them 
with specific examples and even demonstrate his understanding of the difficult jdea of irony. 
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Topic 1 l-B-5 
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HIT g\jr»k^cJU| V)Q\S ^cAicAg-d wiH-x ro\| C l»T . H . .. kYm r\QL^ > — 

cx.4 U-\i excA-g oP ^&\jCyyto/N oir.d ifcfid: TT cWdVi °\l T v TXV — 

^ j u . J 

V ^lY\^r Q , 



The author of 1 l-B-5 shows a strong sense of ideas. This writer has obviously learned a hard 
lesson about the dangers of attempting to impress her friends with materia! objects. Through her 
experience, she has learned to accept that sometimes fantasy Camaros must become real-life 
Plymouth Dusters. Although there are some fairly serious grammatical problems here: "would of 
had to do" and a pronoun-antecedent problem in "every sixteen year old feels the need for a car 
the day they turn sixteen, the overall organization and clarity of the piece fs very good. Although 
this writer does not attempt much in the way of manipulating language for effect, she still 
manages to tell her story in a way that is clear and comprehensible. There are some strong 
moments in this piece, such as the sentence, "I just wanted a new Camaro for all of my friends to 
ohhh and ahhh at." Not only has she reached a rather mature understanding of her own actions, 
but she has expressed that understanding in a clever, original sentence. This writer's ideas are 
showcased here. The style of the piece is secondary, but there are still enough moments of 
excellence to keep the piece sagely in the five range. 
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Example 1 l-B-4 is a clear instance of a writer who has great strengths in some areas of his 
writing, yet who also exhibits some overwhelming weaknesses. The ideas of this particular piece 
are compelling, especially the powerful opening sentence. The strength of ideas is also apparent 
in his description of those six "crisp, and clean one-hundred dollar bills in the purse." We have a 
clear image of a young person standing there in the parking lot, wrestling with options for that 
money. Despite the clarity of this author's thought processes, we cannot help but notice the 
serious flaws in grammar. The spelling and punctuation are quite problematic and the piece 
contains numerous sentence fragments. Unlike 1 l-A-4, which is adequate in all aspect of writing, 
1 l-B-4 is excellent in some ways and abysmal in others. One can see that this author would 
benefit from an analytical trait model summary, to help isolate the weaknesses and build on the 
strengths of this piece. 
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The problems with example 1 l-B-3 are not so much in the area of mechanics and grammar as in 
the realm of ideas. This paper "displays minimal development," as the rubric suggests in its 
description of a three. The writer realizes that her problem with money results from spending 
funds foolishly, but she gives us very little detail about the exact nature'of-the problem. She does 
say that she would often spend money on "junk food or something," but beyond that, she does not 
provide much support for her general statements. She realizes that she does need to learn how to 
save money, "Because one day I will need something and 1 won’t have the money for it," but 
again, she has no specific plan of operation in mind. We would simply like this author to fill in 
those missing details. Alone, this lack of detail might not be enough to drop this paper into the 
inadequate range, but coupled with consistent problems in grammar such as sentence fragments, 
this paper displays serious enough weaknesses to deem it not proficient. 
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In addition to language which is "highly limited, simplistic, or otherwise inappropriate," the 11- 
B-2 paper "contains serious flaws in development, organization, and coherence." The writer 
begins by telling about an experience when his grandmother gave him $80.00, but rather than 
explaining this incident in any detail, he soon redirects readers to an occasion when he had $20.00 
and lost it. In addition, this author commits "consistent violations in sentence structure, 
grammar/usage, and mechanics that impede understanding. " We can see this clearly in the 
following excerpt: "1 should have put It in my wallet and kept It in there when 1 got home I got in 
trouble but that taugt me not to put money in Empty pockets." No only does this author run 
complete sentences together, but he is also ignoring some basic rules for capitalization. 
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The 1 J-B-l paper is "extremely weak" especially in terms of development. The author mentions 
that he "had savd up a lot of money and [he] bot a gitar." Rather than giving us any notion at all 
about why he did this, he simply goes on to another experience: "then a feaw(?) years later I bot a 
amplofir.” There is virtually no development of ideas and those ideas that are present are 
obscured by the overwhelming grammatical errors. Again, we do have enough mention of the 
topic to convince us that the writer does understand the topic, but this student’s writing definitely 
fails to provide adequate information." 
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Twelfth Grade Sample Papers 



The following twelfth gTade papers are samples of writing that minimally passed or failed 
the writing proficiency examination. They include suggestions for improvement. 
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TOPIC 12-A: Everybody makes up excuses. Think of an excuse that you or someone you know has used. Describe the situation and 
the excuse. 
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Sample 10 received a three from one reader but a four from another, thus moving it into the "acceptable" range. This is not to say that problems 
don't exist here. For instance, the sentence, "an excuse to miss completing a responsibility can b embedded within a situation unrelated" leaves us 
shaking our heads, wondering what the author meant. In general, though, the level of vocabulary usage and idea development clearly places this 
paper a notch above samole 9. • i ; • 
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The final section of l'f' Grade Sample Papers deals with an even more specific audience, the 12 th grade or adult student who are limited English 
proficient writers. The suggestions made following each of these samples indicated explicit strategies that such students might practice before 
attempting the writing examination. Sometimes, there is very little distinguishing a minimally adequate paper from one that barely fails; a few 
minor changes can make a difference. These sample papers were written in response to the prompt 
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Eighth Grade Sample Papers 
Topics A and B 



Additional Scores for Samples 
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4.5 
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3.0 


3.0 


3.0 


3.0 
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4.0 


3.0 


3.5 
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2.0 


2.0 


2.0 


2.0 
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2.0 


1.5 


2.0 


2.0 
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1.0 


1.0 


1.0 
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1.0 


1.0 


1.5 
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5.0 
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5.0 
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4.0 


4.0 


4.0 


4.5 
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3.5 


3.5 


3.5 


4.0 


57 


3.0 


3.0 


2.5 


3.0 
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1.0 


1.5 


1.5 


3.0 


58 


2.5 


3.0 


3.0 


2.0 
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2.0 


3.0 


2.0 


2.0 


59 


1.0 


1.0 


1.0 


1.0 
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1.5 


1.5 


1.0 


1.0 



The "Topic 8- A" papers on the following pages were written in response to the following 
prompt: 

Describe your favorite childhood toy, object, or place. Describe your choice and tell 
about so your reader can understand why it was so important to you. 

Writing Sample 8-A-I-5 



OVa ywA cvi to mifseJo 

as.X i ip rent 9 a mr i’ll placi. . 

v'.tleA C br- AKlWvrtA 4-i 



ime 



Vx>ft\\AQ aA aim haoJ^as X aaa l in a P A 

•to t ^nrUl T>PA > aVA iA TZ -sBy iLLfifcpzilc, 

LtJoif An X p^pnWiU\t T 1 r 4 c> 

ceAd-x ^a A Vie, alone. , Aal SiflaiLu mA k <V Aoik 
tftQ XatanA run &. i oh ife. rook /fnoV. riCLOin 



u\i — l^ i ^ nrv no r amoi i oui^rrpy, tmtL at 

-\WY>r,V ulf.vo cfc 



LIpL 



L-C. d^ opk Ttoo be a i laks-gi isk n i 



22 ike sllQ . skUAtS sW>noly rlomn j^rjiLina. 



1 — - m-UUA n ^ ui nj 1 f IJ ) \/ I 1 XLULl JLi 

1 -M p Y\nte^ Vwj\\o cW i4 vv4 4r>r.W,e l.Vfna 

1 a^Vm-a X A < i.m ?vro‘.,<n^:l ~t rwo a-kf l .r>4/inoli/M 

Ui i ui^'snYirp A rj j j. lVflitS ’ S DaQpJnvUah 

: — 1 — rigA-e tvVUj. \^p r£ 4U< jV£a in la >'n • is oulur-g. 

X ^\aA -W^) afsn t 'U/ Ao Ho nu> . 



ima iaiAVn H'V V,>U <A -garm'ly 



nrfr QxacAfv./ a i !,&!■. cohun X apJ 



_i£L 



___ 

VfnuV^Q — anflnPp ^ \r> AVifrtV. < qVao r\cc/i ■io 1 ) 0 , 



■ OCrcr\| . 



tnV r\Mf\ ^ -V\x i^i X. juaI 



O p 



'H Hl<Ji 



9 



aiV; aaM Mm aVyiuV 50 



Vru^r -yiT . A on’\ XrXV aomH tiviift ^w.Vm . 

ixs^k norvk V\(Sn\t . ffln i<\V?K,',-\ i<; vinn^in.^ 

t .u^\\'\aAvv(i S /ir-enor . ~tW i Hpo a nrl Q-lo 

-Oraciou^ pyi mr^i tt fdgCL, 



This paper was rated a Jive in ideas and content. As the Jive descriptor from the rubric suggests, 
we would expect a Jive paper to hold the reader's attention and to include relevant anecdotes and 
details. This sample provides an excellent illustration of the power of detail. We are with this 
writer as she makes her way to the top of the hill. We can feel the sand in her shoes and the effort 
she expends on her way up. The pay-off for the reader, as well as for her, is in the view that 
awaits her at the top. We can feel that this author is writing from experience, and the writer 
seems in control throughout, molding her piece to achieve the desired effect. Note especially the 
"pivot" sentence that we find about midway through, "Here at the top of the mountain is where I 
find the sanity to be me." After this sentence, the writer proceeds to connect the superficial 
meaning of the experience — the spectacular view from the top of the hill — to the true, 
underlying meaning of the event — the opportunity that the time alone affords her to assess and 
understand the meaning of her more chaotic life at home. This is a writer who is in control of her 
ideas and who can manipulate them for effect. 
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Writing Sample 8-A-I-4 



ov-j ±l 



pu 

f uQ£ Q -daon J Wo mu htfrfhev- 



Shev 



— «=-i . - ■ -x-i li a— ; ; ■ v^i ; ; i i 

Ot j-h^ 4ivrt a . rV lx& c ~ %Hll hyon^lVu^h 
OOlidim o -fao urn- rl/Tio^ hrrc 

(Xirrl bu-f i-i- ^of-kr\ me 

uXtV -frnQ, Arer-frnV* .<J mn/rri J 



irt/cri 4fllLirej~ 
qt^ rrxi’nf.. , ^ 



10 iiaE fStlgQt (Mm nl J TYNiVTf, , 



x-n b {! 



jQ tmv 



rvnd -W\ off 



QC^f IQl 



Kaffir 



AwirofLV, OF&T 

ft\ srC 0£ X him ^ _' ,J ^ 

j CHjiYri rttirfc c£ vnu drxu. />i-H-ihn m 
rrvj b33 t^H-h WS ORr ofxS 
CvffalK CV\ , J Kxked him^s oou 'raft 



ov -^natk mhu^se x never nra 



PpP qcki jicvn^l i^H-h Wm. 



V O 

raad 



££_ 



i 55 



On gffipf* -fern exU 4 Po t-in 4 Mrris 

oo m 




Emsxf ; \otrt OhO 



him mil £Huruj^ 



(ft 



Th efour example paper is also clear and focused, but the author does not possess quite the sense 
of control that the author of the five paper exhibited. The ideas are developed clearly, but the 
paper lacks the overriding sense of manipulation for effect that we would find in the^zve paper. 
We do not find a stylistic device such as the pivot sentence in the five sample that ties the entire 
piece together. The author knows what she is doing, certainly, but there is not the sense that she 
is completely in control of the direction her writing takes. One of the most powerful sentences in 
the piece. Snoopy was often an escape from all the bad things such as my arguing parents, my 
mean older brother, or the boogie man under my bed," points out the underlying significance of 
the toy in her childhood. After this one spell-binding sentence, though, the development stops as 
the writer draws her piece to a conclusion. We certainly have a feeling that this writer is perhaps 
just one draft away from true excellence in ideas and content. 
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Writing Sample 8-A-I-3 



— Vfrffl 1 \AJrt 1 ? nrbuiinj tin i^ij pW-p uyi<t rk hfouliSnl park. 

QT.r^ -1 h° S\r^i°4 - fr t>rn mu red brifl'iM hnjiAf . 1 li\ipd 



in thf 



Li Mri^a rl rn mframl ^r fheonY -h hp riffle rtftMteh Ibrr? 
^rif Piflfo gh irPinoi qnd riirfe qnoctbioQ mid ptaijnv) in n rlmr 

o «ri os £ u£& q km . tomM. 

jxS 



— mY lmi ^ rml an d ckan Miiuxts m if \kn 

EMfWjonp tw vie w-e m<° ux&jg woa 1 - 1 * 



i-\o\)on f fyr.de sure toostf. ms p'cM uo- 

— )M ffallu.^ajns nut in Ml mind M fRit 

m Mu blu e rind rM mq^ ; T)yii urtffl ihc -^<rT~ 
■P^lXf 1 \MUlrd pl ay:^. iiivhfhTh^rvo^uU 
IDCt tnC.t am fiuflh itaM tfi Vkmtrps m\niCb 



W / flkM omd widish tf/iW . 



Y ||U ^' LUli triALMMo nramr,- 

M. pn/fl iS O&fll QOfbSS ifo.foVfM- frnm 

Toil 



mift rf h(su^ ^EEmB] 




— „ nflifrn ca\re f^\f\rre air-< m rmr-p 
^ki£ bi rds, djU±s 7 -fish, or mn^v - 



J^e p-irb has hfA<;Ka.|| fljpr WnHf mT 
one f\im .smYb-fo rn r-f 



The three paper in ideas and content is a clear example of that paper right in the middle, with an 
equal amount of strength and weakness in this trait. For instance, the manner in which the writer 
describes her childhood perceptions is strong. We can clearly sense her nostalgia for the park 
where there were "birds chirping and ducks quacking and playing in a clear pond as if they were 
always cheerful." However, we wonder about why the writer chose to include a detail such as 
"the toy horses. . . were yellow and reddish orange." Why is this information needed? Further, 
the author does attempt to draw some conclusions about the deterioration of the park, but she has 
trouble when it comes to applying these general observations to her own life. Why was the 
deterioration of the park such a disappointment to her? This would certainly be one area where 
she could add more information to "fill in the blanks," as the rubric suggests. 
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Writing Sample 8-A-I-2 



— 42 — a g ana oit '£s2}. 

^ ^ — QmQ&mda foy . Xvi f n ,«rr,'h 

At M L n pyrfl ,, 

— ' — ~! — ^tarie/hJwr /j^As>£. /d 2 $Ll£l 
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Iwsrrtrf t fed '$££_ azLoa i ozul LuX 

^ g - c Jl/)s/o/!. / 
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■j-Jkd 


(L — u} Xn/rfif 


n r QMA 
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ULQ£ DL 


-iWi_ 


pay 

n/£CL>fJ rrs>sr 




- bJUv/n. 


!LcL 


Xa/& 2 TZn j/p/X. 


i2t 


~t£_ 




M/Er/zn^. 



JLljl 



— ti : — CUqa /i&unR . JM oj&l 

%spy± & X&, cM&M , JlL cmjL »«- 



JL 



4J34/L* 






-X ? A (MU Ag^ c M 

-^22 — L^rMaT OsTil/, cXAi r, fts).A>nA > 



T 



In the two paper, we expect to find the weaknesses overshadowing the strengths. This is true of 
the ideas and content in this example. A key phrase from the rubric for the score of one on ideas 
and content, "To extract meaning from the text, the reader must make inferences based on sketchy 
details" would apply to this piece. While it is true that we are hard-pressed to "extract meaning" 
from this piece, we cannot truly say that this is because of sketchy details. Indeed, the details are 
numerous; we simply cannot understand what they mean. Thus, we know that the flag takes him 
back to his childhood, that his children also like the flag, and that he was afraid he would not be 
allowed to bring this object with him into the United States. It is this wealth of detail that, while 
confusing, still keeps this piece from quite falling into the one category. All the information we 
need is here; the writer simply has not found a way to make it clear to us yet. 
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Writing Sample 8-A-I-l 



T^-r 



y— • 

r/ rf-nma . /i&fTftV ^ ^/, 

\n ^if r r f n ' ^ ^L^si. 

— (mduajuL a H t£xL l 

a te u utO- ^ -«7 W: 

£n& w „. ^ ... _ . ✓ _ 5^ .*.. 



. “ VC *•=* <- r ‘ LXJSU'sW y»t/ ^ ^ * 

7 ^ ^ /?x -<^rhf^/0 , <^vf>-w / w/fj rnjfEt^is 

. -d - Most « SMr '.^ g^LuL 

gW 



This example of a owe paper in ideas and content can be described very well by two of the bullets 
under the one descriptor, "Information is very limited" and "the writer may still be in search of. . . 
a sense of direction to guide development." Initially, this paper shows some promise. We know 
that the child loved his monster truck, and that he "had them scatered all over the house." We 
know that he received his first monster truck as a Christmas gift. Then the paper just stops, mid- 
sentence. If this is the result of a two-day attempt to address the topic, then we know that the 
student has serious problems in developing ideas. Even if the response was written in one 35 - 
minute session the student still has great difficulty in committing his ideas to writing. At any 
rate, this student's teacher would know that he needs to work on generating ideas with this 
student. Pre-writing activities might be helpful for this student. 
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Writing Sample 8-A-0-5 



' QZOMAl (srJfrUj.-p, j nsriktf 



~ i fr LLa v nr m Q A« au musJu 
JO- UA fra mb 


-sA tuud. b<La/* bo-f 


timfrJiAfdLjij/fih, frn rryip Alda 




. O i \ ~ W-WT/ 1 , M/ A AJ>IU /-> — / MTA_ 
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h&si fr^fp PJM/Wft f f yJ)Ats r -IL 0 
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K rtryip /rfUJ- Y HUSAJ±£T1 

71/>CxA. ft HLCXIJJAJL if Ctrrx I rrt\o 


kg/?! \JL U±S 2 A aJLtmit ALcL UlnjU ) rw , , , 


Jau^hdSO nm,i A,rb Jmd hnrt+T^ & 


■MQj4 -i h^Ju^ipj fnY l(Y> n Jo,, r !,U>nbA 


JlLLQfted. 03144 bjaJ&hlriLJLRXr(t\ m)^u+ >mn±n n ri 


BULl ltLC£LLL M aKo J thlRX ^ t, & <ZTn ° 


ho ft * (i u>r/>, f nt j)ko 


, o , y_i~ ™ -w/ ng , ///G iCI 




— ^o^>. /22UJ blaMkif jttiiAjn<>+ 


f . o 1 cf — V A„ — AAni^Ls7l ~ X 

liaa^ %£± (TAJ r nut l Ao , 4- rlirisn n •£ AjsJa >e 
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***-*??■ Sutm **'. i- 
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* 1 , - J — A/iA//t<rc- u; jrrU X /JJJ 7r\S_ fit 

■^^-CAjIdAfiad^ \j 22 <H ^ jy&jjrnft 



This paper is an extremely well-organized response. Indeed, the fifth bullet under the_/ive score 
could have been written precisely for this piece of writing, "Organization flows so smoothly the 
reader hardly thinks about it." Yet, when we look closely at this piece, we can see how truly 
masterful the organization is here. The introduction guides us smoothly into the piece; we move 
from the generality that all children have items that are special to them to a description of the 
specific object that was special to this author, a blanket. What follows at this point is a two 
paragraph description of the blanket itself, with just enough detail to help us envision it. Then, 
the author proceeds to the next level; the small crisis of childhood that showed just how important 
the blanket was. This, in literary terms, is the climax of the story. The, as every well-constructed 
story should, the piece moves to the denouement, the tying up of loose ends in the final 
paragraph, the nostalgic look back to the object that had somehow lost the almost magical powers 
it had possessed in the eyes of a child. The story is complete. 
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Writing Sample 8-A-0-4 



AJhefv — I o as u^pvar\qer T. VwA 



— Thv^ — Ifi^k Y*>^ \>^VAg f rvnj->o r\ 

— g-xr . iAin^ — V a £cxr o££ 
c^ALl s, ^Ke. -^ooA, ^igq/vVtV m rn.rAc^n^ c.r\A 
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4q tpro^e^V m -p - m<=> Peel 
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_ umg.v> — X Sorted CJLU^n^ or ^rA a g^-n-np^A 
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The four example in organization still gives us a definite feeling of purpose and direction when 
we read it, yet the overall organization is not as powerful as we found in the five piece. For 
instance, the author identifies her topic clearly at the beginning, but there is no attempt to go from 
a generalization to specifics as we found in the five example. Rather, the author plunges us 
immediately into the topic, "When I was younger I had a favorite toy." Next, the author talks 
about the power of a child's imagination, "This toy let my imagination take exciting adventure to 
far off castles, the moon, gigantic mountains, and so on." This seems to be taking us in an 
intriguing direction, but in the next sentence the author drops this idea and instead gives a 
physical description of the bear. Granted, none of this is terribly obvious or bothersome, but it 
does suggest a slightly less developed control of organization than we found in the five example. 
As in the five example, the author does conclude with some overall observations about how her 
feelings toward Joey have changed over the years, but the structure of the piece is just not quite as 
tight as we found in our previous example. This author may be one draft away from finding the 
key to organization that will allow her to produce a structurally satisfying piece of writing. 
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Writing Samole 8-A-0-3 



3A[J^n Jj 



jL wfe-l/Wy, Jkry_ ^wy^ - iri f. 



/•y/ 

V — t« rT^«-- ^>7fP ■ > 
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A44 £ : 
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r 'rnr-~ -7> / y A # / . ‘ . i 



7 y 7 ^ ^ /L / 7 Jfr ^7 
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if. 



n y * " J — = — .T^''^^ r/ i ^-7^y z-g>gc^z. » 
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— caL/lu. /L olZJL ^idn^&2^. 

-~dZ]32utL 



The tAree example of the trait of organization demonstrates the main phrase from the rubric "The 
orgmiizational structure is strong enough to move the reader from point to point without undue 
contusion. The organization while not particularly compelling, does not confuse us in any 
serious way. The introduction and the conclusion are enough to guide us in and out of the piece 
fairly easily, yet there is no "strong sense of anticipation" created by the introduction nor any 
satisfying sense of resolution" to be drawn from the conclusion. From the introduction, we 
taowonly that the toy gave him "something to do when [he] was board." In conclusion, we leam 
that Voltron was eventually replaced by video games; but rather that wrapping up what he has 
already talked about, the final sentence seems to lead us into another topic. This is definitely not 

a satisfying conclusion. The sequencing of the middle parts of the piece is usually logical but 

sometimes the author will take off in a direction that is never fully developed, such as the portion 
of the essay where he talks about how playing with Voltron helped him create a bond with his 
brother. As the rubric states, "despite a few problems, the organization does not seriously get in 

toe way of the mam point." The strengths and weaknesses in organization balance each other at 
the three level. 
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Writing Sample 8-A-0-2 



Ma> Y- y»2^use_ 



JiTaL .JW2. cjJLo^ 
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0>u£-' jJLs~> o-^ ^Ajl *£ £u£Lz ^Jk u^-vx, 
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Q/lWll^ Q_t-L^djL± O^/r^Ao - !~0^ c - 
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rL^o^. Th o~ Fr*/ f ^ ■ 0 * 



The two in organization should find us somewhere between the lack of "undue confusion" 
characteristic of the t/jree and the stringing together of ideas in a "random, haphazard manner" 
that we would expect of find in a one paper. This author seems to fit into that "emerging" 
category we find described on the continuum. Rather than giving us a completely haphazard 
listing of the joys of Disneyland, the author does make a slight attempt at development. We 
know, for instance that Splash Mountain and Space Mountain "are the best rides in the park." 
Rather than dropping this and going immediately to another aspect of Disneyland, the writer 
continues to discuss the other rides, "The rest were alright but not as good as I thought it would." 
In other instances in the paper, though, there is a tendency toward random listing, and a feeling of 
confusion develops as the author hops from one topic to the next. Food and gift shops are 
mentioned briefly at the beginning and then food again toward the end of the piece. This student 
needs assistance in finding a pattern to organize his ideas and group them together to insure an 
organized piece of writing. 
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Writing Sample 8-A-O-l 



IS ft y 46 ^ ' 
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&-K\\ An? tx_ >i;y.gA V)g>w 
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~ V\ kip Yvqvj V~>g_ jQvA-y powg.^ 
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pVieA V»€. • g e-V- pci^CS V.-S 0 <?rN€, is Jla^e 

"C-C^ £cV)X V V\a^t ot -CcivAvrK? 

— </3lcU.-P S r( C V> yvr Vy f Wece ~ > X- \\<-^ 

Vk<l, <~<Vx Ar-tX ~\p V.yg- UVvpo Chgch 

C-V> <e f { g Cov^€ o^l 0<\^ 

i^-Vu -A-Vx? \cT^.s 



This writer is in the "beginning" stages in terms of organization. His writing contains very little 
sense of direction, and what was there at the beginning of the paper has disappeared completely 
before the end. At the beginning we are hopeful for this writer, as he starts out by discussing his 
favorite toy, "Heman." He continues to discuss Heman for a few sentences, not in any real 
satisfying way, but with enough direction to stay "on topic." Suddenly, however, the entire 
organization of the piece fells apart in the second sentence where the author jumps to a different 
topic, his favorite place when he was a child. From "Heman" to "Chucky Cheese," we have little 
sense that this author has any control of organization at all. This student's teacher could begin by 
stressing that he needs to stay focused in his writing by dealing with only one topic at a time. It 
would also help this student to read the prompt more carefully, since it asked him to describe only 
one favorite childhood object, toy, or place. 

B2 



BEST COPY AVAILABLE 



49 



Writing Sample 8-A-V-5 



sJUi ih. Jtikd 



sJLMe*ae*a£uii ' nv, J cJj£sU< ba J- 







tO^sUo. 



^n W/5/ — jh*±£ — Ajr^AA. g£eL J^i 

rt{ WJ zz sU^Jkuahj^e. 

f &£ LtkiJeJL i Lecb *&£- - rts <f6s l' jr>ri/JL 

± hu* &t£JL. , hW/^T . JU- 

^ — w*// C<tfa trtj y // M’t’A rtf — <a^Lgl4i3^ tlu $£, o 

J_^Ar tigcAf Aa J - ^ 1 £tL 

Z$ ufkjj zth& Mtefy, onjr tU ^TLd^CC. j\ 

“ ^ w t i-cufj 

& * *UbJc /ia 4~ — /< S p ^ -7r Lg 

-C r^l^ViTK/ — rilAA^, tv/ 7/irf/V£ , r ly/Lhj^ijr ~//<f ✓! yf^y^yf 

t 0^ T^A f '&ASA~f **$'■* Jpfsj^ 

irnAsfaf^ - ^y oJ/^r-L A, iLeuj . * J&« u^-^ot 
^c^il <*S\ J^nrlu,’ dL U<uJL - y — 7 7 



-4^ 



fM tA-ne/^y ■ f ~'' 7 — L l&uJL /My4i -yn^/ -^y/ 
^uJZL- 223*^ eJiLal j/aL^> gtu&q o»7v/ 

'T/’Z — xt li Aeji -mA-ph^ &2H4, # . £ 

Axm/mst -t 4 -oJLL SajIU ? A t as ^ 321^. 



-^*C & CArtA^. -tf 



-j^£ o44u±-r *nA 



-? 

-<*>- 



_-r>W A r Jl' J rrtsfl 
J u£z~ JuxZc, . TT^p- -^/ i y 



— 7 ^/ ? / -4^4 / - ^ -TT^f —S ^i . ^jtpA i- r 4 &LL L 

Z-0&& — <a2^~ 'tJi? * JLdL^ YMjj 7 ^ 7 

— — <JL ~ C ulaJLL - 7\ P* rrst y 

, /^i ^t^~/ s.U*£ y %As tAllUbi&J- 

h<t^- — ^&fX £ g&A. 2»3^ - 



This example of a j?ve in the trait of voice illustrates the main descriptor from the rubric, "The 
writer speaks directly to the reader in a way that is individualistic, expressive, and engaging." We 
hear the ring of conviction as this author takes us back to a time when he was five years old, 
"sitting in the middle of [his] room, . . . admiring his favorite toy." We agree that this author 
"shows courage and confidence" in his willingness to share some of his more fri ghtening 
childhood memories. Looking back from the perspective of an older child, these fears may now 
seem trivial and immature, but still, the author shares the truth with us. He's not afraid to tell that 
at times, when he was "feeling sad or lonely," he crawled under [his] bed with his clown, and 
pullfed] the string over and over." He has recreated this powerful childhood memory in his mind 
and on this paper; we can truly say that we sense the person behind the words. 
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Writing Sample 8-A-V-4 ^ £ 1 ^^. 



r h°U "C VvU r^^'ihon 

-Qb^ec^ bvrl T\a;TII <pfck r^y c<f^ gle^hgvTL Ojs, my 

Jgpfc. a 

X W> Wi/Vgtj i glfg^iv! % 1 _ * s 1 r\ eg X vugs na IK/ 

M ^r,?VObQl\Uj sW X couU run u/illc 

.pr:W\^ n TWrf fe^e rensbn hte narv^ i<- 



jL^pWapAj bgCQofy fvN\i pnfirr W ca\W. nd 

fcecdu^ X war, W> uW^Ae chocs* g 
-h' r v\ n '• 

— Ka<> bSvcy ^l£a£S 'uvVVxf 1 ^ <anfl 
j_vV\i4c-chf<L Wgfcf^p&t£fg5 r Vv^^'fu/b )/?( -.^slivi i\f/ 

iv i a _ w . .viL ^ ^ 7 -7 v T7 i i 



bio? kotis n <^yP-^ r T <y> w bpoao^ T g 

' *> c * 13 I TT7T ITT 77 

tS-r.ioaonp pg>vo 



usf^Ttem 



lPk.e q eh<fu; 



-p -j - .... 

J-& Y ^jar^cej-hynoj. U-TsAnnk n h c ra 

-Tf fl W u-ia •Qi PMO ^ ^ Ae> pn e .sTc/ ^Vfb/Vi t£?nn 

Jra^ed am. yMk &L fiQp>und> loK^n T r;\od-eA 

yv C . ^ _ _ _ ; U I'T- _/• lU.n / A? . 



xpn^ A<^(fy\\j fm o-i-sa y 3 'Mll^pd Mp 'L <? fklm 

' AQf"Gnrt w t,rf rfolrf -kUnerortntm do^e'X^cnc^ 

fit. i 4 i I Vv^/l. . a V - - - J —O 



? 7 W Wd t| Ts rvMO a n nl X bic/ikf v/^yt r,*s of 
_X?ue ( W a'Hpn'fen „ My r?d <?lp 6 V,d ni Am o 7 rr,-\ s 
. 5t y\e ujKecp Vi ™ ^ d&3ci- ujQ?ii',-?A' 4? I \ X hfiutf aw~ 
-Qyi Ltw:V\?^rgn-tobg pky#/ iJtlh&gln 

I /i Av A ^Tr a/V<Aa /% 4 - L ^ . 4 ^ 



flA cefnfinhtf r \l£L>m£L yjPnC^ \ieUi<i\uc_ \] 

JLYC e g n?^g^ ■ ' 4 '// XiciYxl) I g 4 <m-|- n Tee 

OP» ^1 qA onr-ri- ed Vfd g’lppfavo'-i ^ dou> d Av^/ 

- OS 1 £ 1 ^ p/h y~)T mm&Lys. 

This example of a.four in voice shows a writer who is leaning strongly toward a y?v<?. This piece 
of writing goes far beyond the three descriptor of writing which "seems sincere, but not genuinely 
engaged, committed, or involved." This author is involved in her description of the Red 
Elephant. Perhaps what kept the two readers from bumping this paper up to a five is the hesitancy 
this author displays at the beginning of the piece. The introductory paragraph is weak as the 
writer tells us what she plans to do in her description rather than just proceeding to do it. This 
piece would be much stronger in voice if we could simply eliminate that opening paragraph. 

From that point onward, however, the voice in this description grows stronger and more 
powerful. We sense the author's attachment to the elephant as she describes its frayed and tom 
features, "He has two oval-shaped blue button eyes. I say had because he is missing one now. . . I 
used them like a chew toy when I was teething. His trunk a big red thing now flops to one side 
from being dragged and yanked around when I started r unnin g . . " We smile with amusement 
when the author mentions that her mom "says [she] skipped the 'walking stage' and went ri ght to 
the 'running stage.'" The voice of this author continues to reverberate ri ght up through her final 
concluding sentence, "All I know is that once new and adored red elephant is now an old and 
loved red elephant memory." Again, the phrase "a draft away" fits the voice in this piece. 
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Writing Sample 8-A-V-3 



vcIlLEX v x Ju.k a ila. icy, o-^ar^ tA-vyJod Z 



y WTUA^ ^ -A Mrr 

/ i f'vnj rl ^ Jifr^ &JJL > »! • Ju>tcj rJl IwA ^ \ L r 

^Ufcl^ X&ZA.IXL0 -t/JIlaA iL^f jtyVty ytu^ ti HsJtCLzH - - * 

'bfi one ■Utu^n , t-J*A /vnA^g /mg Jpgff 



J**AL 



Xc- irto^L j( ,jJ. yjdf 'LmS.. Jjc*_ jai^di b Ahot /u&£»l 
sX -l-ta^eA v£ .rdavV'tti. JLumA j*\Aj Madw 

A-i t j£p j!x\Q/u wA^vtJl Kf^ruJ lc 

-^Ivt^yx^oIil^L \L& nsi at - . ^T JJj^ />nu- /wtfrrt Ater)c\ icr ^Lrfo>gr£ 

/T ^^'- Xu±^g£* t- Ly&u£l\ /TLtA JsL ^er ^4^Jg_ vA»U 






- ^Lfev yug, jjtu * ^r/L ./tgrtA^vi ^4tg. ^fJLrnby. vMtl wj^Hifgj 

w a/m<A_ ^<sa£. ^ Mil y/vnA lo-clA. ^dje^v^, f O^Vls*i : vtUiVC hdkt&A . 



ibxy ^g>7i .^L<1 Jawgty t^ 7 /miJ& E 

J^My- s+\j6^1+dA ALjAl JLL.juS*«A . (jjKUL, Jb&XlLSL vlig /o-^fil~ 

>*£<1 -Q ,m tc J/n _Aoya.L/-p .fv/ ]jr . oj v«X^f vts fujnspLJi/ ^Om/-^ 

■p'- 1 ^- • ' r ™f Mak, XaX^-JxauX Mtudy, , 



This paper was rated a //iree in voice. Although the readers saw it as "sincere," it did not go much 
beyond that. In terms of the rubric, this writing does seem to "hide as much of the writer as it 
reveals." While he recalls events that happened while he was still in diapers, we wonder if he is 
simply recounting something that was told to him. Voice is the trait where we deal with 
questions of authenticity. The author speaks in generalities, "it made me feel comfortable and 
secure to be with it at all times." It would be more powerful if he could have given any specific 
instance of comfort. The voice does, however, emerge in a few instances where the writer shows 
in sight and understanding as in the sentence where he writes about how he always loved his 
blanket "because it was the only thing I desired and could physically manage. " This statement 
provides a feirly perceptive insight into the reality of a child's life. This author's voice is 
developing, as the continuum suggests, but it is not yet fully realized. 
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Writing Sample 8-A-V-2 



vz-pin, 1 fg ptafA /■&. Sgn 

6^q W\g_ Ax=>£ 5< /-/ 6r ^ a 

/ai rv? tut JlpkSj^!_L ^r\ cAiuSiC oC etc a — 

/ /?g>^T ^ //At A at < j Vm ■ y~he<'< r ~ 

.‘/-v fV\efP 

Q. 1 So a xf^nj ^g^<3-T\, 

v)^q ~VM L 7f A / hs}^£-\-&.r\\ fp me becow \ 

C clh C£2 XI ^ rol^J u ~fe» 'T 4- UA L CL Aa -j_hS. 

p/g[CA £k,-, 4 ~X- //l^-A. IT 4- £<, g? ( -=>g> 

_<2, /lf‘cr r> (ace L=> /ct Ae <a> ^ Va G=? ^ £ cV"\ . 

_Se *2c 4-fle, is. a? j 1^2. /Ary^^f-M iAf- Lc> mg 

b&LQ. J^£> & l£z hoS- <=»£ 7^f<ggs^ 

{£ a aA> '’I. r A ct <a; o 4 g- 5 /To / an ^ i_ 

£c/S^S^£2z ATI // <A TCP f <T\ « /^tgc^mg^ 

4-w^ /a Sl&cl -l -V- (g ^mg/Vs , 

f//ke^ir\ T <££,4 /a (C&cJj-lr T PeeA 

X/tfA V ppej ^ Arx Q yV\/l 6 \J , 

X- ^>Pjy\-V_ /A~ /9-7A? f^ggAlLg. ^ZA MO-Zk 

pPa eg. <$— // ^ rom f^ri\r\^j. 

/ 9 r n.(J thc^€. ^A^A^rvs T ^jqAcK 

fo ^h<3 V>_ CvaA^o^ T~ c; r oVJ A/ p> . 

S= (w^_ ^?>jKA<r. ’ 



The author of the two example in voice tries to convey why he likes Seattle so much, but without 
a great deal of success in this particular trait. It is difficult to visualize him in Seattle, since he 
tells very little about his own experiences there. Instead, he simply lists the attributes of the city. 
We learn that "Seattle looks like a rain forest in some places" while in other places, "it looks like 
a big city." This is an interesting dichotomy, but the author foils to place himself in either the r ain 
forest or the city. Likewise, we know that Seattle is important to him "because it has a lot of trees 
and nature," but we see virtually nothing of the author's own experiences in this place. The 
closest he comes to achieving authenticity in voice is in his sentence, "when I am in Seattle I feel 
very happy and free to do anything I want." If only the author would tell us about those happy 
times or moments of freedom. Some hint of voice is beg innin g to emerge here, but is not there 
yet. 
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Writing Sample 8-A-V-l 





GUktiIIJU 


4 k c er^jh £ $ 


o\ r 42 




+ * Pi 0<V r 1 -Hi a 


Peer 


i & aj-<. 


■Pun 


+o •+* 


\ro O d A 


y ^ 


t & 


n r\ t 


n LeJk 


<\ h A /? -€*> 


/ 

° d t‘ 


? i 


CK 


72 R c\ f L 


c\y\ L 


+ h' 


C\ { 


Kf 1 <y 


w r <2 \ 




o a n L 


fh-e- 




A r P -f ca *0 Art 


) PI^V 


J 




7 

L/Va ±h fLe_Qj?ie fW-aV 





The author of this example of a one in voice obviously has problems in all areas of writing, not 
just in this trait. Because of the overwhelming difficulties we face in simply decoding this 
writing, it becomes virtually impossible to tell if there is much voice present here or not. It is 
apparent, though, that this author does not possess enough control of the writing process to 
involve his reader in his topic. Indeed, we cannot even decipher what it is that this student may 
be talking about. Before this writer can make progress in the area of voice, he must also make 
progress in other areas, especially ideas and content and conventions. Here we have an example 
of a writer who "does not seem to reach out to an audience or make use of voice to connect with 
that audience." Before he can do so, he must learn to communicate. This author has no voice 
because he lacks literacy. 
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Writing Sample 8-A-C-5 



'A 



< r\rrmYj n ; 1 

AJUISaaA voK\»m ^ i.rvo tv- S/rr\AJA cVil/i umo ^ 



.c^nfinc\TAr^s Arrii rrmu 1 ^hia . V^s. uxi/a 

Arif^Y^ QrnCV xxtrrw T7\rAiDifM> A rrvi rt n LJL- <\ > /»\ fAxX>PnrvWa.i 



VlCiA rmft. \>i » rrs Wiir.ftf n t .H 6 _j ^ a A n\H tr.a L LL ^rv^mAju^ ; j 



opoa «3T^i 



. l 



‘DrroftYj v ^ imp >\nnirrt rrra’^ .nmosL giun^rt 1 -"^nn V/rjio 

. WvV ^ UXXP inYrrmTamL \C> Xma ^ \CO v civu rfLlwr-A - Wt i .y>o i . 



imarru.. T Vnmiffti i riliuYiip X\\nn A'A. _V-.x : 



jcmhiia 
SJOCiP . T«Wfr CAArtX 



E-VU^ /'PAfTirmrW^: ; ^ uagul^ i/mm fri rvnri ; ^ i ~thnA_ i 

tXn — LiArt/i <Am i ?Tv rV\y> 5tt\iiT- . rvrCYV qpVL ,v<n ^xrrr\p\xa . ^Vvjl ; 



ClVuniff OflArt — Yii/irTYC> ■ / T >f M myaiIA >rrrAH m>JL ^LtVr^Ajau :i 

XX1C>y \UtAr V "H\t ^ . c Vs .1 .rovfyrst: H A JiAiirt >pfir* . 



.rmfiAi ra i^ tr'iAL I r i W\^. >Sa /V irlYTv fr ry -y rt rrr^ run : 

frkfiA . ‘Shi -t* « . nTt n . mu nmrt ^ \A\U i\ xts-^ W^t^rtxx'iuK hwmn l rmfy^ - rm ~ rr«mfY i ■ 

aa ^ Hu/iji i\u & j^n ^ -j 

^gpaCl Afr UXiQ ICftM/rs ^ tvYri 1 1 /< 1 1 \Xn\ il ^ m t.pit Vi i.xc^i AWt. j 

\c\ . iru Q i n i lA XA 1 TL tft Y i /r-n flnrC 1 , tt t t Acm Jfriiad * j 

\\j ntvlii A^iit/wA . , 

.... t&t A rtooirt n aop . _SK Aul ^1 ~ ,a » a i ji ^ j 

VMVN^ , ^ CJUl I A ft/nd .rf\ir^-\h . ^ v<.ir$t^ \rr\ ± A Kla 



AAju^ t yrf^ NsAftuafrt ^ 

Vr i uTf\A — yvrrrrs Vvtj\ \VO\iA i . v^xxtm Q <>c^i\ Kxmrs t Q s\/Vfofl 



tr> r^iu 



n/yiiA^ toirr\xiJ^i >vi_ X>Cd?>L r.iA 



v\>M -Ti\C\jt t A CAfr .0T7^ Mv. A/vT^A/n^rx , A\\Qb Jhi^VA? 4 \\\l* ] fae*v n* 

‘oc\m<A 'ii.\*ir\ S.-mAbi^ , Qt, 



V 



v nn i W^Ei/nrt yutfLAA hiicA ^ t/s^ il v^tt.a tvr>t» 4 )^ LLtJDiAm 

— orxAjKri^rvNQT'tM^v . rVwiy V ^Ko^r'in ft: ftinAHtwvi^^ imii tMrrTv 



The piece entitled "Smokey" is a wonderful example of a Jive in the trait of conventions. This 
writer "demonstrates a good grasp of standard writing conventions . . . and uses them effectively to 
enhance readability." Only "light editing would be required to polish the text for publication." A 
closer examination of this writing reveals just how masterfully this student handles conventions. 
She knows, for instance, that two independent clauses linked together by a coordinating 
conjunction require the use of a comma before the conjunction. She knows how to very sentence 
length and how to use a very short sentence for effect, "He was my friend. At times, he was my 
only friend." She knows the intricacies of using a semi-colon correctly, "When I would feel 
lonely or upset, he was there for me; I could talk to him and he would listen." This author knows 
the rules and she knows how to "manipulate conventions for stylistic effect," as the rubric 
suggests. Although there are a couple of very minor error in this writing, this author's use of 
conventions should make any English teacher proud! 
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Writing Sample 8-A-C-4 



AW CJW r hovf -fko4 s+ufkJ dan f _ 

-2 as-ktd Q< UJP ’hkrau^k ti* foy PA- 
ID ikfc 



_ Wp* 



rf pli>H. 



-Sk— pifkff^ i’f- up cuad puE — ii— 



JhL. 



sRopping_ Cftfh The Uo3_ krown W/|H> ^U*Vt 

Qf> V^is LacV.TKe Ae^ cilso hod q red pr ice. 

— Qg ite lor^ Ears 

X Kad Marwj j buE 

Wfl3 

6ofc 
4k>. 



Aiy 4ty\/orf4f > T /Vl*>%e^ V%i»y\ fedk. T UEaE 

_y^gjS biAh tn£ L«kr. m r^iy ^ a ckyardi vkxr .i t p fl rta, <*0^ 

<l*nntvVa\)lc.. Moan oeoolP Co(v\o\^mtf>^t4 »vm - or> <v>vj 

i * i i * 



ftA 



nTc^ dt>g 4 <v^\\ Aog, yptAr 



Ap py 



VfClNj 



_CVtQTV 



_&=ii s£1i£ QvuW'lr Ang waini jq f i r -o- Q 

an^morf . &A AftrEcE 60^ dtf^yj f hi* J 

w)^t4t wjerp t Wo^r^Vi cok? r V»4K of 



CLfiTMAg 



Ws enr ^->e.rc. olmtoE- disf^AnCt^ri -Tro^ V>»s V^oA 



brrnmf 



w>QU.\A Kq\A. 



A*_ 



_h^_ 






^ \\'rrr\ Ov-ro^o <k ciA *4-ATing 



Ufli 



_Qai__o£_ 



A Is 



c 



Of\fr Arvxi p4 £GXi» arA 

A=jl j^V: t ifl&al 4Vwt- _ ^&r>\p cv^r^o f<L. — — 

Ar\d 4o 5euj K»«, p/>rt, b& eje on WV -VW-y 

Of>*\ jn4 A.n| . X 4V>£r» Wr<tj Ta rrvy kackyarJ 

a n\cZ «vf ro-n^eraerNt trf rac^-V 



The author of the four in conventions also shows control of a wide range of mechanical and 
grammatical matters, but not quite to the same degree as we found in the five example. This 
writer, for example, knows how to use quotation marks to punctuate dialogue, but she has not 
quite mastered avoiding sentence fragments, "like in my backyard, stores, parks and even the 
dinner table." Likewise, this author may know that whenever a different person speaks, it is 
necessary to begin a new paragraph, but she misses an obvious use of the possessive, as in "Bobs 
ears." The feeling that we have about the conventions in this piece is that the author is usually in 
control, but not always. Sometimes that control slips away, yet never to the extent that his 
grammatical errors impede understanding. A bit more than "light editing" might be required, but 
not much more. Because of this writer's overall ease with the use of writing conventions, we are 
free to enjoy the delightful story of Bob, the dirty, earless, yet adored stuffed animal. 
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Writing Sample 8-A-C-3 



— 2L — uai — Ul — iLs. siiJL j , X 

hi 6^0^ Las&l jgJA 7~ W &e£ 

Jj rxd but, T </./) ^ n hd /„ ,x 

^ — £- — ptzuliix (ja^eL j n-^cJ nu^tc/ Hf c,W/ 

. Jr, V d etui 3&r" A/ <• C jjsrzJh 

1. Gr\«d<- i^zAz. — a- Ad b ^fa^v,e 

- £l Sj-^rkt-, — /- - fihr . />»*/ y-fc,' use /^-„., f~L{- 

jaof/rf-» <A 



acsa ^ ■^.r'c./Ak qr-t,Jt yy,ni^. n ^,) 

j£ - £iQ fejf A|f.||<f^.“ fir // < r,VXAt- A 



“ ^' n A Z_ <~s./l f/fi //,■<, j 

r i >m 



The author of a f/iree paper in conversions would be expected to show "reasonable control over a 
limited range of standard writing conventions." The range here is quite limited. For example, 
this writer does seem to have some basic understanding of the use of commas, yet he also creates 
several run-on sentences. Similarly, he understands the necessity for paragraphing, yet does not 
create folly developed or fleshed-out paragraphs. We should make it clear, however, that while 
the physical act of indenting paragraphs is a consideration in the scoring of conventions, the 
problem of lack of well-developed paragraphs fells more in the trait of organization. The author 
of this piece also has some feirly serious problems with spelling, but they are never serious 
enough to "distort meaning" Here we have an author who, with some further review of the rules 
of conventions, can probably produce a very readable piece of writing. At present, though, the 
piece does not seem to reflect "extensive or thorough editing." This student's teacher could help 
him by placing more emphasis on the editing phase of the writing process. 
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Writing Sample 8-A-C-2 



/VW •f^iriiVe. pi 1 C, Q 1 



JiltKc, D.'^npy Loi ryjl k>/v».«e iX k m (onnfJgr&J 
4 q 4 k r r» Vaca-t-ypn q r,ri -l/tra (ZQj^ Aa-Li£j&eJi „ 

TVterp. av^e m-,^ y-ofr <c<*n erym/ hami^ 

~&n an Homs a£ ih£. nar>-ig< -&r:rhe> 

Spa-g-e /\/\our>taIn Tk> 7 &> Cty-,. TKg (JO 

Co-r-'t R»<Se- oa ^ $plx<h Mauhtala . ~TV>ers» Po&dl 

ckx ~ 

lamhtdis>p&s2nd Ljc <U C/M /w;/P ^t=Scdl 

^//^TSlp fe*:^ „ & 2 Li COJa gjn \a a is i an A iU: 

_<-S ^q(Ip^ OuA>y^r< j[slajxl_AlLZ. eszm tflg DgjQ2&£g 
_y g?y mr 4g;ye^ Any- i?/TK>£r , w/ 

/g?^i .pg A tvrA Qjcjz on hd^M> svrd bJi£> 
^ Iv+-x - ol- uga f'Ajn £hr on a [hsis. o£& ^szzizs, 

J24LO. ^ fM. jT) on 

^nrj^ c£tisJHQs3JX2^<_M /3k° 7%ere Ul^S^L 
I _ TV J.I J_ 



-P 



TT 



^ ^ 

- m rfj’ r ? ri-P cx-h-d. § { && £ 0 ~£. 4 Kg/r> r^fe 4 -q p , e-n n^_ 

. -fatty old? . 77>e j/ /i<?f/g 

_Qh/ M-xey kkhX* a>V\r* U*t -fedt M &} hkCL 

^r( =, ^e>d*=>v? f~ /~t+-tc=>ar 7 <->yjcd V^gy ba\>P &G r^us^j 

<3/1&P £7 - 



Although the author of the /wo example in conventions commits enough errors to make this text 
"difficult to read," we cannot say that "the reader must read once to decode, than again for 
meaning." Meaning remains quite apparent throughout the piece even though the errors are 
frequent and serious. That quality of readability is what probably keeps this piece from slipping 
into the one range in conventions. Despite that, this author does not use some of the most basic 
conventions of writing, such as complete sentences. In at least three places the author runs 
compete sentences together without punctuating correctly between them, and in his closing 
sentence, he strings sentences together with and.,, and... and. In addition, there are overwhelming 
spelling and punctuation errors. Because at no time in his piece do we ever completely lost sight 
of meani ng , this author can build upon that base of essential readability to improve his 
mechanics. 
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Writing Sample 8-A-C-l 



_rra^ KJOr-vS-/ >'< -f. 


L3.nJ. Xu L> nfM Le-T v , <a//r,iO«*x; 


io ILt&f tcrifis <o-T Xkty l ^ j fpc y 




Xot,t~ Uqjt 5 n/rs. 


UjO X& -Po/“ , r 


V-ft Vcr | { _>g Q O <ruol SAo C^C Gud luts 


ke k&r Xr> kJt-r ht a±yd ^ L^z^'[aJr( 


kkn — J £> VJ Q t*i£ 


-LS — O ^ )l/ * kfi* / ^ fKr'P y • ’ efi v\l f - f i ^ Q-.yrk 


$\Q Xn\d jp o \JSo+ Wi O ( XkcA GJ^J 


^h^Xtjp OyjeJ SLa- 0-- j-kaJ f\S L>oJ 


AJc> C^/ , €f\ srJ Wt^> JOfcX~ Kof CiLirA LjL^ 


}-»SL> t-K->trr > sdo 6 _sC Gxtri J ^ <<*\ |TS 


p/ QcSj Xro \d i^'jTiLWmY »Ojl>d; 


zlo'i koc/ hn ci r.r loP 


Kjl <^><LS o,*c^k>' / <P/J k Qy U-» Pr S (7 far) £\C^ 


-t Aqd pQ/; hi l N\ kiLS -dHj. 4o JCi'l/£n* 


WOy c>-rKrzzi/ crx pj LdP/ t^>ka4J Vo 


ik®— * *3oor k^j* 3-f <? n4» ^ /? . 1 ^ 9 <50^ 


UJM.U kj,u4- k !*?v\ kr#ol Of. O cr-fA hi-, Qrs 


k o f\ri pjtyVpjiLS { 


CC2tG*Sa-^ ki*h<\ r. ,e> 4*n/J / k/M 1 


Xc P^NV kfTfi^o, 


r. A Aj £ UM fair? - k f7 U^Lr.r t .n. f . ^ O fVjj/ <7kJC^ <~>h LA^J 


Hz r-ta. f - f , ,». ^ 4o Q»_j C/ t.jc. m /-> 


yi Q -*■<? hi7h\ ixiiX A / jl /C- Gurf 


LX-a^ *sj'^ j? i ,t ,, Y\cc-I/ kpy U)0 ^ 


f° °-4 ^ &^CfclbOM eoocQ 4 \c~t )ki . Ou g? 



5 id- Diod-- 



This paper, scored as a one in conventions, is a classic example of a piece that we "must read 
once to decode, then again for meaning." Furthermore, even the second reading does not always 
answer the questions that arise in our minds about just what it is that this author is talking. In this 
piece, the words are not even spelled in a phonetic way that could suggest meaning. For instance, 
we can decipher the first two sentences, but then when we reach the third sentence, we are lost 
because of the overwhelming seriousness of errors in spelling and punctuation. In the next 
sentence, we again see a flicker of meaning, but still we are not quite certain. We know that the 
writer and her mother pick up the grandmother and apparently go to dinner, but beyond that we 
cannot tell exactly what is going on. In a sense, this a very illustrative paper because it remind us 
that a one paper does not have to be short. In feet this author seems to have a definite idea in 
mind for this writing; it is unfortunate that readers are unable to understand what it mi ght be. 
Perhaps one way to help this student would be to work on very short pieces at first. 
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The "Topic 8-B" papers on the following pages were written in response to the following 
prompt: 

Tell about an event that you did not want to attend, but that you had to attend anyway. 
What happened?” 

Writing Sample 8-B-I-5 — 1 ums o\A ruhe* ri- k,rt- ~r 

'A- &pk cd^x T um \r\ yaAc ^ 

opg^fj ‘fof .- do fl p, f>Kf . sk gyred attrAis ^ 

Wfi- pot . IW g ULieftt 06 ? reties an 4Wtr Wes. TVv> 
gffigg ii fTk 4W> *ask *V» 4W , WxrA r*i» <Wir> 4W 

hnp|Vit gffifiv t^h g q g. d^j uxs uvajfi^ 

— uicre -tears f and T rftrlkV-f kivv» arnj 

T log * djfr^ of c^rtou ^i]. tOk*n jog ^^4^ 

X - i i Xiy gVgffee j ^ i*aa sboloK* 

&dn^ icHfr n io_ord ^ a -flood qf <baHg Wr p^inyt U k^ 



, T ^ I Ipe^exn ^ — cTUy As IQT. dr/>ir<* . vK\6n K^gqjrXft klurr^ 

fl.nA X -fell cttWp . " 

— kje* hA ri nrriv^ d ok ^pxnj m^v t^pg Kskic u^hcn r uvIca tJt p. lr 

toftS ^nrr L^d afraid tx>id -fW wa grrf h<vJ ^ 

^as — cn- X .^gy^eA ink> »aj kau^g 4rs 

C>L>J- fc rv f f )^ L^dLSr 5 n~w>. u*»>cfr p.nJtvQ 

— e^-kars ' ^Kouid-^-rs . io-eoQ ^UapS’erl 4Ttv>. 

i Mnftbltt \t> — b £A T 4W p*m. fr/lv^ r>0r44v<u- vcun 

• on d Stowng — Kfcleyg Annr ^mur>A her: 

— TLtve qrrl a. toW^er- , /if SKe toa^ -U ym^a, PsVve, g*W4- 

cyh.fi- 1 

— aV -Uv*k X rgqJiXgd 44 a <i4- w^4- >eWytj 

i^re. /W P<tH^ X chdrA fc>*i lcW^ 

~ ^ t ffi ‘ MY ^ S nr> ^ V^gfreen cuarl K6 rtAe -Uv^cV 

m ^.^o»-i^. u>Kf> t?e<°w\pe) 4 tn wiy> \ il«^e. •Urg Aft>r\a^-(- p,»i-Rort 
1r\ »VQf^ . seftyr-ie d ^ l° lpWsS. Lit; •Uv)’. uvrSA- rtP 



yotv-^'e lifc. tAjscsi: s£ all It- ujai U* ~T 

i Sai z eA — 4faa-^ »v\ovr> ujm not- 4-Ue. stra^" person 



This paper was scored a five in ideas and content. As the rubric suggest the story the writer has to 
tell is clear and focused, including many details that give the reader important information. The 
opening paragraph sets the scene for us, as the office clerk comes to the author's first grade 
classroom and brings her to the father who "was waiting sullenly." In the car, she "was shocked 
to see that [her] mom was shaking violently." This excellent use of detail establishes just the 
right tone of mystery and impending doom. The second paragraph builds upon this sense the 
child has of being left out of the adult's world: she was "tired and afraid and angry that no one had 
told [her] what was going on." Perhaps more shattering than the loss of a loved one, though, was 
the realization that her own mother is not always strong and in control. The death of this writer's 
aunt becomes more than just an occasion for sadness; it is one of those important learning 
moments when a child loses innocence. This is an author who "seems in control and develops the 
topic in an enlightening, entertaining way." 
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Writing Sample 8-B-I-4 



JjCC <jriT t.~ lc jt 



— 1 t iuskjpided L Azfe Q£r hew mdo, in rln k 

0^ka. mm±. %fc mhjuz mWb^ mdim m ornkwEnk 

f - fLtlC. ‘ ^ ^ * Zi L.P -t y-.Zv Ui (\ r ] 



4p^ Qli£sm stub *W ; cKjk bSm h y 

U M/, fe JnpUZpfBSen kd &mmer %nl nfVS. 2^a ikJipJiSs. 
- Pl0~ , 9?^/?^ ftUi fhvc, /rinn fh s dCbhhoi 



- Ik rin I L b?fnc& I h?c( kdA^mim 

• £shlm _l S_ 7WJ. {/nde &rLCausiix JjL3jju ^ 

J &Ml 



d 



O-QQ. GCfilQ. 



fnJjoacs. qfc. 



spzfif 



Qljt 7w> ) 6&_ 



*£(tJZ4 






— W'VM JM T t r 

£ql^L &d/mk : s&edn. ~ rfk Msfe/ 
m b * %Q3as^ of mavL sidms? X 
&M Qigc A Si&L cb f@ hoof , ft) 



J ka. (pel 6<z$, and ~ L zl &2mz£l&b ^ 

did or /if k e^ - n humm n\»r A dd* t cd iblmi. 'fa . 



i* ber>QX' p/ rnd a mb £dkwt daibd * 
b u Uihkii W lqd ur* & vM /S,^.^. 

h da % o ner/^ochd f?hn fa, <foA tbm^ Sd 




'm 



Hrjj, j (cp 




f? /rood) T W 

%Jl\ jvAj&rf m mU p, tnoAi had -f/invd 

'SJono. ad jm. b&Adk Ifag&k H 



Mm&oL bm % mszLm a 

-ujL bpA Iri. tfnm, jgHy. <mL 

mrfv, A(f eb CiXls£li 

lid. ff^> c mr M 'd&Q)/jhich $&/pwsdd_ Ids 



dm nJf -UblSq. kJgc 



ikuksubd 




— ~ *i ■— *#W r /bJOffP/) -g&2& mTlMs TroM 7M £_ 

Sy £&, 7 o/nbd n//iJ \ \ 

ik &2 iQlIM l( £>mtic dmiJz 0 daM Iki dmkh 



Tbs four paper is also clear, focused, and interesting, but lacks the overall power of thej^ve 
example. The author, however, does manage to entertain us with his tale of "Mackerel Man." 
Perhaps the overriding difference between the two samples lies in the life lessons that the two 
authors gained from their experiences. The paper starts off strongly, with an enter taining account 
of the fishing trip. The problem here is that the fishing trip — an event the author did want to 
attend — is far more interesting that the account of the event he did not want to attend — the 
movie. Therefore, the piece loses some of its impact near the end because of this sense of 
trivialization. We are left wondering why this student didn't find a way to focus solely on the 
fi s h i ng trip rather than the incident at the movies. If the author could shift his focus in this piece, 
we would feel more secure in the conclusion that "the writing has balance." 
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Writing Sample 8-B-I-3 



[ L~~ a\\ ^d-GrW uK <rv j ntq parents 


dff'irlpA \WV f.\f iq-tre. qoim ie — XL 


S ffr a JfT.r S 1 


keenly' V c\\k\ i?>aPvV k ga TWu ^&ifL i : 


X V&A Vg Qn € VJp I \ T fOOM i 


oX SWupA Ln°iVVv joau Pneftd SfifrU f 


XV too l\ vourS To 


Wm.'i W-idma 1 U)keo Uif realty <-xce* 




rmisvs aV W< fit! 


i \noV . ■ VWu wmwp -Vkere oc mu i 


i ^WiAsA kx^ mg aimlo a nm ! 


! A\rrU. mJ, .r^n,l£s 


! 41'-'^ +10(5 CaflmS'-l-t OfX-f Vo ! 


j farVrwX. : — j 


\ A to Wile.' Ukc \U KomcC £&&£ \ 


\ QxA kZ Wad ko QM _ kndl 


Xl iSxS o/v <P gSZZ; 


j VnrvlVr (vma |pco,JkV ia 


No V vtt 3 d«X rlvo. kc u^xmL : 


Wrawse VYp peon c voho u\«erc 


| k qA Owe Atom Mv3u» up, 


1 (iVil, f oeraw qoV £XyYp- faf 




(AaA _ ^ pf- 



■ V 

Mg 



o 
I(\<1 



% 



feL 



W\V C0oUc\V 1/jqiV, hp. oA 

Qo V- _fljr M\fiV (M^Wn PUct 1 for 



The three paper in ideas and content is a good example of the middle range paper where strengths 
and weaknesses are nearly equal. Many details about the trip to Bass Lake are perfectly clear, 
such as the information about poison oak and what it did to everyone's outlook on the trip. 
Sometimes, though, development of ideas remains hazy, at best. For instance, in the third 
paragraph, the author first says that the Ranger made them move their campsite, but in the next 
sentence , he says they did not have to move. This kind of contradiction is very disconcerting for 
the reader. This piece is a "blend of the original and the predictable"; with a little more emphasis 
on the original — the mix-up with registration, the bout with poison oak — and less emphasis on 
the predictable— the boredom of the trip, for instance — this author could have constructed a truly 
creative and entertaining piece of writing. 
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Writing Sample 8-B-I-2 



/9^. /I7n/vv>. o .>n 



- 1 



yftttfatN JM Mu rlllwY j,i4- 

i ^ - ASki . rfr qrtxb cm /, /rvii|. /nlfta 

ArUr cjA. ujnh (U/ua'wv (?rP/vn»>i« cl Lad /lndr n^jjgvy 



ux__ 

- Wk |^m^ . n^ftnrfer*AL tl J 

- i ' XJP ~ h >^ » Ao- c/ i~ l&£AtmLc Lr'^r ^ 



-^Jl)Jr O^MvaA 



XUA&Jt 



^ ^ ■ *“■ ^ Q/U-tA/T^U 

J: tvais nAX oW-V ^aasLooc^L ipLk 

. OfYUj^ A . Dj> ,j ; kt uT>tUAXr^ — yd' ^PiI axJjJL. ,/£, , ii?/, 

- qg^ oLaA&a , an d hld uy eca&iL 



A<W^, . — ^ . hANflA, — iti 1 vlK nAn QA-j- ^L*/yv>J- 4~a— 



_ 4$t\Art ,- irr/~£~ /T<UV XikAlXA- /M./ ^kiLfr-Ww 

- T i lO-OlW ft-- r£- nLi/sl/VU^ \£j£z± < ? A / /* 

^ (tyv . — o/n^ pjL> - 



AW> aw (i)C^ /jJ/ l J - jfUur fiJnx/A s\ ya_ 



This two paper in ideas and content demonstrates extremely sketchy development of ideas. We 
get the notion that this author did not want to attend the Italian Fest at the Rio, but the problem 
occurs when he begins to explain this reluctance. We understand that the food at the festival was 
not particularly appealing because he had just been to a barbecue, but what, precisely, did his 
’ sister do that was so annoying? Details like this, and maybe an explanation of the Chicken Dance 
that hold promise for another draft of this paper. The paper leaves the reader feeling frustrated, 
because so many questions that it poses are left unanswered. 
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Writing Sample 8-B-I-l 



Th\^s cyup-e c£z peopW, _i 

HZ-U^cv^s in ^<qpe -v-\/vo Cnno^ 

• fyapp \cr\r> c\{\A- vntua \dr\d 

<y4: ^\ N v^o-~ -yVm f^x c^cvAp-e . p - e o 

T\V( ^ LQCX'h iO>VX >T>v ip- \t\K d Lvn ^__ 

! v;^fna\ Anix; uYilk, 



2 






fr> dfex cyiAp \rvM- - V v K ’Q vt vy 

(\vp>A -y V\ qv,^.. u) V\ aM^ 

‘Vyp^ Qu-V 'XQ VWxua VoeOd k\SJ_ 



W- 



-T~ \yx >VV> gn-cvx^-c Wyi^\ 

syxV rf\g cXc^nh^ ox. \ 6 \ 0-£ \ r 63>c&s_ 

. ~ti i ofx'b -bbs. aaVl*^ 0>>n 



^\Q -yw CN/Cup 4-Wx-V ao 4- 

3Xr^&'vCVn . ~f~ UXx^ ~l v r\ -VV>\^ Cxrupe 

£a<~ r\ LNPaf and ex Inox^, . 2XZ. cnaA- 

Qla 4~ b-P -Q-bf X- did CA¥lv$ j~\ni\A<^ 

h y^ d k?iA4 -\-\na dx d ca Loi 

04 <OO.A 'S-Vivd^- . ( jWg_>n a= c^o-y 



— ' % rv v^z w* \ v^\ ^ \ S i 1 

r^a-y uj>\U -yyo Af.cx bCm TV- pp d 

£MA4- V \ne tl AAOQ^d 

Vv£T-e F=AACQ v A,V) v vO\M~\r\ 

t \ Av . — _ ^ V ^ ✓‘X > *" l % tA m .. . . _ / 






rw^-y. ~ Tl f\ YW p\pf\ ^ mOUfA 

V\o^ and g\cAr _coa± v o-e. -£ox _ 

it cV\d X^vVYgdlm \nc v C-ecbAix 

_boA < - 

“Ttr\& f^nd l 



It is true of this one paper in ideas and content that "the reader must make inferences based on 
sketchy details." This student's involvement with the "the rang grupe" is clear to us, but the 
nature of the involvement and the seriousness of the acts committed while she was part of the 
group are never quite clear to the reader. We do know that "they beat her [the author's best 
friend] up, but when it comes to revealing the extent of the author’s personal involvement, details 
are "sketchy" since she indicates she left before "a lot of bad stuff' happened. Even though this 
writer is in the beginning stages as a writer, we can follow her thinking. Her teacher could help 
her by showing how to add detail to her writing. 
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X wo^/ld liked ±o a dtejuL huLk^d. Vo ■.-»<: »v 



-fp^il’e^, nrmi/«l Ejxsizc Co.mm'Vi . 7* /o 4r%lk .. ,,'iU ai^ ■£,„./<. 

OftC^ntefS Tfh^ Q f -fpt~>n A/\// /*Uj Iota/ />^rrfSj t/ndeSj C /a^r/ yra«tf - 

Writing Sample 8-B-0-5 f°^rh , U<Al f+ti tk a 4 r ^ 

r^gu/nr f?/n^ry is ih fial 4Y«ee. tL j t%„ *>lJe.<4 rU/U ^ 

JLfao^c fa r vnc^/niAatte c^fnndhVhj h-fe^ -fco A^bj</tf g r #v.+ 

-fe^ or fWgpg ^gn<-fe « rrP f>i i ‘f J rr^ vaifhr.^ Tf w<xs 

i ^ r nblf« , /1^ br^hr r . ^^-V p/> c.ov cW ^^feyvij r^t^A lets** &£ ike 

ffclfryfSfgn tyhjlf-L ia/^£ rg4V-rf>f>frtj />* ^ r^r- ^/? 

. ^^P^gnvfc on jhz . Icdkerfui -niji/rt r>^Ji j< A ^f> Ac^n 

- Uih'lc yrllTf y I t kr. $K.y utr.n p fx>,Ay ^k,ac>r J .TUm f 

.r ^5 ~/^g . r^on^d< aiAr^rA e^r goAmnlkp r oJL p»/(*d 

- 0^ “fyg Cftuc.^ f /^t/ieA as Cn/\ b^'TLpy f&n fa J h'ke r.U t'fjt-r* from ‘ike 
pH/rck, J tA/AS L&J h^Jo eApfo in^rj /xAj // SeunffeJ 
./dfol r> ”\.&crr., f)mntr h'/ne fA/gK ev/^n r ^aofrc, 

±ln of\e gA'fe ?c;n^A A?y 7 /Oft are a// >4< ^ toot nt 

food 0^ tfneAa'Ly. hzbfe t a ^VfCycrr\? jnx£y^ &, pfcxlr rxrA u^ai-h 

\f\ /lAg . J/ lonfeA tear Hy Ifc a l/2tlly i^Jt ’H^oU't c^c?oc{ &nl : 

-OjcA a 5 A££JL£i Ji sac-d X ^bxce aLJl* h^i^. in AfciAp nf\ 

i/4^4' x r/2r1 — sJzi~2i ?r A- Mjj J rr, r,d/v*AL{ r K (Zut<<a <o <;(w r^ioAp 

g^ll g£ £is /jr/r<< kfr,+ant> -fnnJ < * jcU. a.^ ha.1 <jpk,' — .^hsff^d 

Cabbag e bprfilr. - /?^>f . AAr/ /A,< ^,rh>A ,'r.j 4-nr^r,-i-n 

ih^L^-j£SflK£. iLasL IS. -SgrvW /gg. <r^/y T_gl&h. & CQvpj£ ^ enia-Lo - 
filLeA pash — acd. Ca^t^m^l y laoJ^ bacJz, -fc listty t^em rvo/ knouMj 
ibr* 4- 4n ^ ooj_^_ l^\K^ Ki\ovJf \ . f~00 d. CaAzS P ./s { a \Ajl~.i ff rf . ^PiHfJ 

jw*~ce •?'^>r.i> l -/ -/-Af* zed. iLe. chiLLczn >./w > X 

&-5- X — £ , [. ** j 3 ^ — rf i /p 4l/\t*Aki'rt^ <v q'P ^V,- ij P o^C"c) tds 

r.QvM ^fli/<g -f h.<< fimch j-rnvklf . 

The organization of this paper "enhances and showcases the central idea or theme." The 
introduction sets up the situation, the family reunion, and the author's particular role on this 
occasion, babysitting the younger children. The pacing of the paper is well-controlled as the 
author describes for us numerous incident that illustrate just what a pain those children (or 
"monsters" as he terms them) can be. From "refereeing who got to be the car in Monopoly" to 
trying to keep the "rugrats" under control as they stood "on the leather furniture and jumped up 
and down," the author does seem to deliver needed information at just the right moment." The 
only place where the organization may break down even momentarily is in the section of the 
paper about the buffet. There, rather than focusing on the children, the writer shifts to a 
discussion of the "gross Russian heritage food." However, rather than losing control of 
organization at this point, the author ties it all back together again with description of what the 
children have done with the food. In feet, the writer uses the food incident as a way to end his 
piece as he wonders "how a bunch of five-year-olds could cause this much trouble." The piece 
feels complete at this moment; the organization is "compelling and moves the reader through the 
text." 
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Writing Sample 8-B-0-4 



— iLci — ZaeJ. JluJOiMLrJi, ^ 

-JUU_. — iitu -jjOMip &jk~ 

- *^j Htv> — £* Xfrd » i iJL — 1 ^ 2 ^ cJi ^A^uL d uatJLL 

d/C LatO (A >-i L^ d 



Lu=fe2 



JJL 



\ ^L. 

= «- V j A AVt-O 



=7 



_JU 



d 



±y^Th ^LUa — ■ 



^fXchd 



^=Ld — dAXn^A^A. dL Ou^Jlhjrvfl 



-Jin. 



-cL 






±_ 



efr^r 



— — yhZ~~- — . — T^t - — ^Za. JlAZ tx>-rt>0 /? 

-*£■ — i l^kLxa — w-4u> — LzL&ad. n* JuJ^e-p-lo 

Ltlp.At &A- } 1»%Aa^ ^ j( U>A3U5 yfcs 






4?(mAAw f 



14 



-»*=tr 



jg. j/u?y? 

t, 



; ^4^ .. -L^^- -h/uL 

iUjJLm 



aA*. — 1 AJd$ — SlAjut 

A^X-frnX Vl&_ u 



jCk^L/l \LpC$ZJ\S- 



wv9 H/A* hfAfJSLil 



A i_ 1 LL , ■ ^Vtt/LyArf-i/ . ^ H/^f JLrr.. ^8 i/ y. jLrfhvs- - 

ih^ %/y^nJ' tt^eLLi M l d 1 &Uj Xw >/ft 


















AA' ^ 






=£ 



-g^- 



5®- 



— 7* — 4j-XjL 

— — A ^1/U-gfcct ^ — £s^IAq L3-LjLuJLsiJ^ aJiM. 

■ < elL. — 4LcLJ Jtcfc7 £Ju* ^AslzaL 

^=d_^LL^ — — &^2sA L &k . — &T Jk^ . 6£i/ Z 

d*3 .AS> V*4JlaJ^ a s <JL 

— A iZ<Ls ^ _ * 

t Q~Ji <a A 2- ^cn ctt^ — *£Ai, 2 jl 

AL -±*2-4 <£ - — ^^4. iZr-LL^S Th/trruJL^ <lLf, 

— &l&Jl — Q^> — '4t- e — y'-^--' <^ 4-+-J a qzAeA 1 , did 

-&is^A — = 3aW/ — hi h^hl JUui J) AAhzt/J'. ^)f!Ly/u } el , 

ALe^r= %& a. £L&olh Mi 4hVuiA $lji*f., /iwiil ^ 

Although the organization of the piece may be short of compelling, it is nevertheless, very good. 

This student moves us from a description of his initial humiliation at the first tumbling practice to 
a depiction of how his skills increase with more preparation over the next few months. There are, 
however, occasional breakdowns in organization here. For instance, when the author remarks, 

"All I new how to do was a front roll, although I was very athletic," we find ourselves in need of 
more detail or explanation. In what sense was he "very athletic?" The last two sentences also 
seem to offer a less than satisfying conclusion, perhaps because the meaning of the sentences is 
not entirely clear. However, it was the conclusion of the two readers that these problems were not 
serious enough to merit the lower rating of three on organization. This writer has ce rtainl y 
organized his piece in such a way that his emotional passage from depression to frustration to 
ultimate enjoyment of his tumbling group is quite evident to his reader. 
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Writing Sample 8-B-0-3 



— Ote : at Qiy-P^/^nr/s faou££ 

QJOlG. ut L^Q.^ -fhgL-ci^ x v ;s A(=> j-O 

Ck ^rc-H- H-er nvi * r- eQ ,^ 

and >iemQ^ me-n^ u,^ + 

rp.pUly ^ iP^A ^2 ^ uJ>rs, InoA 4.7Z 
Xc-Su lA 1 ^ \/p_. 

— her) ia*/c^ of -+V^. -f hey 

p eople. -t-or A ^ cLo^ci^s^ a 

— AKqw q ^ up prJ'j-i pp r^^ ^ c mr^A - 

Q °?Ci^ rl +Q £, G ff Ijjfr /Lrx-teT^ — 

^ evitr, 4-Wpy po r , r Pr ) ux*4*sn* 

|Vv&^Sdi/e.S. /Jiap.M /p£f- 7 j^e/j- 

— KX — ^ A . p ^te. *A±\ *\29jOronG 

jha-f- foq$ o np - o A jV n^o/r^,.^ Tf " 

-d_ ^/8 £B: g-Jp-r 4- K q_4- X U 

^» ^n+l Kaa^jQay 

■b £dbb£ r ' 



The organization of this paper was given a three. The reader moves "from point to point without 
undue confusion," but some problems do exist. The organization is usually perfectly satisfactory, 
but there are places in the essay where the reader is left with many unanswered questions. For 
instance, what particular qualities made her friend’s dad "really mean," and why did the writer 
feel she "had done something wrong" as she left the church? This is an intriguing idea, and yet 
the writer pursues it no further. In these places, pacing could definitely be more satisfactory; the 
phrase from the rubric that suggests that "the writer sometimes spurt ahead too quickly" seems 
very applicable. Furthermore, the writer's conclusion that "now that I have my own religion, I 
like it way better" again creates a sense of incompleteness. We are left wondering why. That 
"satisfying sense of resolution" mentioned in the rubric is missin g in this piece. 
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Writing Sample 8-B-0-2 



X - rlp'-vV l iK-e opw \cf ^Ip rortenlary -. //I^ 

"r\* ^ herru ^e vi-> ^lr>f p^npl^e j; tt jL U 

ra c a«\>j . M)V>grv uls. &p -h? f K<° /-'PmpnfnA-f i>/e 

— t 2 — c\-Prt ^ <j(~rM/-f 3i 'Ef- ? . $ ciliusLMS ho|- >n o4 / k 4-n.k/ < 

— £& — £-1*^0. — tLs qm\rr<,. We UrLi/l <ih-*i ■/— 

■ ~fo > t\ — c^ra . vc S — Vo {\.-f a rs qAcA )CmV g/,->u>er4 T h^rp r< 

. cvl? V — q£ yj->?e<J-3 — <.’>■"! VUo rr*.\r€-i ^>0 vKy> rjfat/< f < g. re. 

■ kfr c <^ — dfg-^N.Tke ~q( C Uo/vi *>ffw\cj fo 0 - tJo 

M*.ua ik- .ids^ — cut — irke fgwwM-ktM a/viuk )jo», 

- fe ofe >1 lic ct t)< clOilsj^A- tLil 

7 f> C^U j t 

CpLjOdj. fv-» +Aip ro yii P/v 



This two paper in organization offers a stronger level of organization than events merely "strung 
together in a random, haphazard fashion," as the descriptor of a one score from the rubric 
suggests. However, the descriptor from the three score that the organizational structure is "strong 
enough to move the reader from point to point without undue confusion" does not seem to apply 
either. Rather the organization seems to fell at the midpoint, thus explaining the two score. The 
paper has no specifically recognizable introduction. Instead, the writer drops us right into the 
middle of his topic, "the cementary." Once there, though, he does provide a feirly well-organized 
list of the things he hates about this place: the heat, the weeks, and the snakes, but we could 
benefit from some further discussion. What kinds of snakes? How many? Isn't this dangerous? 
Pacing at this point definitely "feels awkward." Finally, the one sentence conclusion seems to not 
do much in terms of tying the previous text together. The reader has a lingering feeling that 
perhaps the real reason the writer dislikes going to the cemetery so much, his fear of what the 
place represents, has not even been mentioned in this paper. 
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Writing Sample 8-B-O-l 



-j \<'rnrirr»-, v - rn-y 

-i-o i^o h(rt VWh £\ q ^ 

^kr.rl([ lo n. s Prp;v>o Vo <4n^ ■ 



£Lg« 




I ^ — g7onVV> n n A 

ip XWw; .-.|„ P hA(l Vn a.L 



— — LAi ^ in — t-oinUN 7 A 



// . i: — ; — ,r,M1,1 1 ' z/y ^ ^7 If, 

~eLu x. ^ -h ^ ^ ^ -/Uld 




This owe paper in organization illustrates the statement from the rubric that "the writing lacks a 
clear sense of direction." There is no real lead, although we are able to conclude that this student 
"didn't want to go" to Mexico. There is very little control of sequencing in this piece. We know 
that they went to his dad's house where they stayed for six month and attended a church that was 
located downtown. To use the description from the rubric, "transitions are not clearly defined." 
This writer goes from one idea to the next without providing the necessary glue to hold all his 
ideas together. The end result is a mixture of ideas with no clear connection between them. We 
are nearly as unclear about why this student didn't want to go to Mexico at the end as we were at 
the beginning. This student might benefit from learning to slow down and take one idea at a time 
thoroughly before moving on to the next. 
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Writing Sample 8-B-V-5 



Xi r (JGCfc Cx Ac ker ;£ujfls Sufffcradl - fe > be. 

" boV tlYfe 6. QCj^y’r' f&StL 4Wl 

“ ** WayS-l MXX&& k£ ^ 




rWy . 



j^cuoxfte m y5_i .uxo^ te. < jp n^ - fa 



Si^epr ^fc - b Of t braces oi- pa. 1 W - fo srrar a nd 

a?xm£S(ii£L !& 6 - fe n n t xh. 



Qj^ncV^ r£ c tyn wvj[ 



W* vr>p -4r> Vw\dlg-.T GbOl/Jj^ Ymayne YAt/g# 
- srthrvj \r> -HnfrV- hbiL cV>Car tetv^ 

yjp-b^ \Vs tfruffi ret6 • XoJtpld lce.tAttwM AVyejffc 

^Qprr^Uj- robhr^f palm s Mtytf rer a nd 

< xn o^ltj VYYUa uM-fo Df&w uJhfetoS C&CCU&l 6L)V /£ 

b t s.ecwfs ii^tOkl sVyiM^upstp ioi/ie.X^ <i'^t)\rin < f Irg, 

g-q\c£. ay\i .a. r ogl f 

< yrAg£ffif- teVK \ uTi^j -kt^ b tan £fc>m nrv^yl 
Qftftvi V^V T CAn%vYV-j \p(fb CjCt y\(,yflb 1 i^VVi CflSA ~t 
ApaH- loQaaI- rrp-tol -fVwv^ y&gaxd. mfo wttj rw^oUij X 

dtr^LOf>nj- ce>Y^A n'kbary&Yvk jl bnftvif-fo yb 

Co V T£-4Vygtl- ft££i// , , b ^ ~L Jlw\ ■fcftoJ -b blV ( 
- IMrafib etffiVy&lYte oCun. TWr 



JL. 



- >jWn^jb eJCroOGkm^ tjCfrS LOW 

AiAaM- (1 -Vh ■• 

“Xhe, ne yV m omi^ t- u^frftfr At ? m y 

brt/fis fen^^o^ury^g- tty £>r rA P.jmUb' u^foqjLfc?. 
' Iflp “ * 



fop£MA <W ^VlA^rV^/ri-s tCM wv)c^i^a 
jfaayjh X r\f>v Wiv -Vr AWfcu^ 

^ oo fr . i ^X 



/^Q-hfy) _£ue/\ 

oui 4w. 



fftAn CiiM 



S T AVidM-V 

a/V / /J T 



3hH 



b<UV> -Vt> C^ 



ernhorn i^peat g£ 



tebsq Q- l< bra/f^e,* 



In this^ve example of voice, the author speaks "directly to the reader in a way that is 
individualistic, expressive, and engaging." We have no trouble hearing the voice of "Braceface" 
as she describes the scene of torture she will soon be feeing, "I don't want metal things jammed 
into my mouth, I don't want colorful rubberbands, I want to get out of that office, but I am forced 
to sit and go through that excruciating pain." Here is an author who knows how to play on that 
universal fear of dentistry. In the final paragraph of her piece, she brings her ragin g ni ghttim e 
fears into the light of day. Here, the tone is again perfect for showing that reality was much less 
frightening than she imagined, but that she would "still have to go through the embarrassment of 
being a 'bracefece.'" The reader feels "a strong sense of interaction with the writer" as she 
explores a common source of fear — the fear of the unknown. 
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Writing Sample 8 -B-V -4 ; 

_JT4 uxft Av\<fvm dinner tinaV mi fanner 
kk Lnjg- vxi VrA Vp CiCiV 'fe Wvl 

< W>n Wr^na aed c.aMo^ ufrYh or tip 

£of^\u. M\4r^ef\v\(\ tip tOfrs \fe \W I'vKo. A • 
sfrflfo r k nflifflaVVA? vcrto Vn (itV Wr \f) Sbpp i-Vyi (VrV 
’ Afty : 6 f frrT tek fcw? r^rnl.T dv\f \1 i . yy 4 to hid- 
X k^iu x \M to < ’ 

_ l^qV Wffi T toA C\ jQQfij ^av> ^oppiryj hcrr.uy. 
u Q c^^h\eJflofo ta ffr fl& s n fooe, : 

. -L~ < fc£*<g loifh Cv Wdcrhe oM iSUVva oriTh T-n 
j%cV t (^ V .-TJffttO ^Vs uoaU he. Xna lof^V McjjQg. 

XJd_t)a\l? . Wvfri eaV.~L f£.VW> Vier 6r <:Wto 
Sained X\Y<> on\\^ fv .mtohto. : bifr OcHia\\M a cMg, 
k Lxf. fnrton r Md tno tV i o cy s fair to -to ?^Jnoo\ 

find x lp£f mu ortf u aVt-ftAuap in wi| etod- . 

o-n 4 M- aTio \W r^.Vrrd XXL bp Pr/T>v% 

•Si\\'x>l- «W T. rVicrtovl jq j ffg. car^T to? orfr p^rinr 
VuJQe \^rK <^rto .IftcA, ^ I tovy \mv b\uo . 

aA~ nV top. ^ cncr^c~ a\\ -toci idftvtor- 
i it A g£ fflg qM fnu, rM- ratno fasK\cv^ Wvk fA 

; gg ^X ti^rnWcd Viclq ^>Vg. bv<j to fViUttj £*>V t >/~9 

j i=. c\v^y> uyxM fu<T often ftoc. o.rfi 

I G cf tokt ^ , T\\l me C ffft fr . to m efr<ud~ a,v\ o\) fflu 
; daefeihod frpffitffes rk iftrd niJotj-TttLV^ rrvf.ie otft k> gCcok ns orri ; 
g^oq l.Vir a Vto Vr^A Wnyto^hr toto ^ ■Qxfrr.AVT.n^ ho \ 

jgS-CPtft ^ ^ doXo^'CAfr VVfSiOP. rtty\ V\U6^.f^ tt^ rr± ftv jjfc 

^Sflod^ ^£ -,T ^)T.ihV\QA UiVW T_V%r:t. 

tSf^cdr hflr^ Q fiVrt Wcn.nf A Or>M(duYrfi'W r, p|<yo. Ttf.ittij bcny-L 

This paper was scored as a four in voice. In other words, two readers felt that it was very good, if 
not quite excellent. It does, however, illustrate some of the traits of the five paper, especially the 
bullet which describes a five paper as "honest and written from the heart." We do not doubt the 
love of this author for her cat, "I petted her for what seemed like a minute, but was actually a 
whole hour. My mother told me it was time to go to school and I left my cat with a lump in my 
chest." Perhaps the readers felt that the piece was too maudlin, lacking the control of tone and 
voice that are the hallmarks of a five in voice; perhaps they felt that the concluding sentence 
trivialized the impact of the event somewhat; perhaps they disapproved of showing this level of 
concern for an animal, seeing it as immature and childish. Regardless, nobody can deny the basic 
power of the voice in this piece to speak to humans' often deep attachments to their animals. 
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Writing Sample 8-B-V-3 



20 -unfe up c/ ■ AxuhiAr d4*& g>v r rv^ z k/tk*^- 

-ci Js>j»jii) bAn* &Aa^ .^x / urrv»d> ^ gAj 

_ sJ — KaW/ tfr i rf tru — a — Q/i> « l 

d (\A^ f# g/£ Lift r>*x<*l ^AA£ * M1 £ — d^rcrrYtJM-tl /-**-bs fl- 

hX^TW<^ (XAVfL UbrtA fLUfJ^ T^JU) Ly/z. ri pul, crw. a. oUlAAlfJ- 

Cw r\v\k~ |ia^ />^ 

Mtog «*>* ^jyK>gtl Akp* . jJ t/rpr^ CzdXjJU, o/»W. riurA^ 

P~C^ IvU*- ^ /■] £i*iyni> £ />Ctyt / j ^ fed 

Qfr-L\ fl£ -farsjJz jJ 'lYy-dA ImsL g/Wy. ft) ’buiA ^lX; 4kl«tU^j IhL JtsA^rrt 

. dl &U£LAr\lh Wr^h- l AJT*u8sL _fr_jiXA' CjfM, t .b'±£L x t+rtA* ^ /£ cU(L y 

Q* <Xt/L IjA- Q1LL Zl&tA 3** tin Z&g A4ij\ c*A^ ~tl<& rlsJ^ 

IsAAAj^ Aj yt - s au Xco L ^ X iifUJA^ \ f **p 4 A ll x m* 

4*y ^ c l ‘u nbJ^L *.cl A ltJLUj — toa- A 

-Ai <J uxdLL&d~~ tsrJ2f- & yti gyynv ) — fru^4+±. t Bu^JrJj VlU ^b 

rm^ d } a^fL 3 a, gy/nv L^kt* h>A 

btj/x\*> ij/s.'rsjb*' >xA^ ^ )xfi, /Vvvvyyyg ^yy^Vrt ~?Ax tsmi, rx. 

bdir\s P.-kIQ ±La± Iig'-la^ t ^pTAi/tj^ IriAjkti — Q^rjuXt A^ktx 

JjSTTYYy. (hrt, fiy^AlAA. *• n Ar?i^ V^JAj LTK/tsuiA <*^\s 

(YiAA^L -±*}yl^l^£k> nrnA. t/flAi!h J rJ\. <i>*as 

rrtrc^ lb , ? {a AvjjtAU& $A^rrr^ 73<Ll — Ci^U^i oatA. 

Jjdxx/ih. ^XAt / ^Y\i^i A frAyoL — 0f&J.£4rnA £i^, UJH/} ij rsr^Lcrl^. 

da^At l 1 < ^h A*lU ciA^rc^jj d&A&hj nrCtK a svd- <}&1 *£m*iA — 

-^VcL LL>€&A±A a tXcl /^^l, r?lKtr fYYJMM'l !/ MA J£Jajjis*^ /Ur l /t«, AJj^ 

&*L yttx- AW r^^s- ^7^- ^-»s . — rl c^aAhX^Ijnwr,/- 

■^XJ/M/VA -LaM/, r*A*A . tUx 

7 i ^lfa/Ai /fart *, ,vAjJsl OU^A 4^^ fAralkxyll oofx. flW . 

q kL/A rorvg- 4i^y f l a *A >y ^ 

^1/ua olAA^Cg iA><yL/i^>>cL Zi£ ArT~ &SflsL r>x£Zu. ; 

This paper scored a tfzree in voice, and it illustrates many of the characteristics of that score. For 
instance, we can see that "the writer seems sincere, but not genuinely engaged, committed, or 
involved." One of the bullets that applies particularly well to this piece is the one that says, "the 
writing hides as much of the writer as it reveals." We know, for instance, that she is dreading the 
dance that she must attend, "I didn't really want to go, but I had to." The problem here is that the 
author never reveals or explores what is causing this sense of dread. Rather than delving into 
these deeper issues, the author instead stays focused on surface details such as the appearance of 
the gym. Typical of a three score in voice, there are moments when "voice may emerge strongly, 
then retreat behind general, vague, tentative, or abstract language." Such a moment occurs late in 
the essay. "On the dance floor, ghosts danced closely and vampires and goblins and witches held 
hands." We are enchanted by the originality of the sentence; the only problem is that such 
moments are few and fleeting in this essay. 
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Writing Sample 8-B-V-2 



' ~T~V\e- Aovt : 

TA ck \\ Orrt- kv r^v- r\orA So^i^ 

four gw.*\g- Vo ^e.e- 4Ke> rv.f?v-ie- Q-a J 4-K^f? 

- <•!-■ 1 WKgift wg„ gn~f 4-K.e.fg- — H w<v,<; •VKg^ 

oljftA -V-We^. Tke, o£ 

1 yArtVug. Wo^ ^ lou/^ — y,r.A-4il — — £1 ^VvilgA 

sAv^Vex). TVxen \V sWl-ted Vo ge~t bt/4 _ 

^ ’VWvtxgS A ox.n^ Vco <av\ e*\A WVvp ^ ^ 
TVpy W^.^4 Vn VKe- id^Ac) Wt kesV~ - 

foxtV o£ VUe- u)V\nd v^6\/d ~ Q\/e.£_ci\\ ^Ve. 

_^Ovd ~W^ brArv.Vj . ^owg,( &<MVggfr v^cx C 

A fl»Vf>c,V r\QVte oC^ ~Vke^ \^ jcgfidi 

oSwQ st Ay :r\o n S ^ r j... < vW e^\ wouI\)>^ 

.*>r pl <x_ £ <WrvH wo.kV l,-, Se.^. 



This paper, an example of a two paper in voice, provides the reader with just enough hint of a 
personality to intrigue slightly, but never really carries through on this potential. We learn, for 
instanc e, that the movie got a little better once "the fighen started." However, the author does not 
fan the spark of interest any further. "Then it started to get better, but like all things it came to an 
end." The author has avoided revealing anything of himself to his audience. The piece continues 
in the same vein throughout, producing an effect that is "short of compelling," but perhaps just a 
step above "lifeless," thus explaining the score of two for voice. 
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Writing Sample 8-B-V-l 







^I doV u 5 o Wcx*v- ^'nrocx . 
Because y r\idr\\ v<r^V ~ 

Qa~x \ rnnXU - u i>h€n x_ 



-qpS ^ vv^- jl Ya-n^ 

^ L\W\e, pecr»e, wj-t \-vsv Arwx^ 
nrw\\. ju 5 e 5 “X. not -to \.W* 



fV C OPY- W3J^g. ^L^n’ntoC 
C* §- -gbd^ ~\lVvA, _31§ <S V<r\ftU^ 



55 “X cv-fr . YofijJ> fix}^r\rr-fi\T 
f>QQ X^oQ.6 ' fYS^ AlYv^A. VAd 



0.^-^fiir CXlA 



Aside from other fairly basic problems, this piece of writing, a owe example in voice, speaks in a 
manner that could definitely be described as "indifferent, uninvolved, or distanced." We know 
that this author did not want to attend school "because [she] didn't know anybody," but we learn 
little beyond this basic feet. We never find out why she didn't know anybody, nor do we discover 
how she "got to know everybody." Perhaps the best description of the problems with voice in this 
piece is found in the first bullet of the rubric, "The writing communicates on a functional level 
with no apparent attempt to move or involve the reader." This student's teacher could help by 
asking the student questions about her piece, such as, "Why was their experience so scary?" or 
"How did you go about making new friends?" By answering these questions, the author can 
begin to move beyond the be ginning phase in the trait of voice. 
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